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Introduction and Overview
California Adopts the Common Core State Standards
The Common Core State Standards Initiative led by the Council of Chief 
State School Offi cers (CCSSO) and the National Governors Association 
(NGA) reviewed the fundamental mission and goal(s) of K-12 education 
across our nation and led the development of a set of standards based 
on critical knowledge, skills, and dispositions critical for success in the 
21st century. The Common Core State Standards (CCSS) for English 
Language Arts & Literacy in History/Social Studies, Science, and Technical 
Subjects and the Common Core State Standards for Mathematics were 
designed to provide a consistent, clear understanding of what students 
are expected to learn. They are considered robust and relevant to the 
real world, refl ecting the knowledge and skills that our young people need 
in preparation for college, career and citizenship in the 21st century. A 
number of organizations, including Achieve, ACT, Inc., American Federation 
of Teachers, College Board, Education Trust, National School Boards 
Association and the Partnership for 21st Century Skills, support the 
Common Core State Standards Initiative with its focus on providing rigorous 
content and application of knowledge through high-order thinking skills.

This state-led initiative calls for states to adopt the Common Core State 
Standards in their entirety but also invites states to add up to 15% 
additional standards to meet individual state needs. In June and July 2010, 
the California Academic Content Standards Commission (ACSC) met in 
Sacramento to review the CCSS for alignment to California standards 
and developed recommendations for standards to supplement the CCSS 
in California. On August 2, 2010, the California State Board of Education 
joined 33 other states and the District of Columbia in adopting the Common 
Core State Standards for English Language Arts and Mathematics.

The Common Core State Standards and History/Social Studies
A notable difference between the Common Core State Standards for English-
Language Arts and the English-Language Arts Content Standards for 
California Public Schools is the attention given to the teaching of reading 
and writing standards in history/social studies, science and technical 
subjects. Students are best served when subject areas are not taught in 
isolation but are integrated in meaningful ways to help them acquire high 
levels of subject matter knowledge, critical thinking, problem solving, 

creativity, communication, and collaboration skills and become successful 
and responsible citizens of the 21st century as stated below:

Note on range and content of student reading:
Reading is critical to building knowledge in history/social studies 
as well as in science and technical subjects. College and career-
ready reading in these fi elds requires an appreciation of the 
norms and conventions of each discipline, such as the kinds 
of evidence used in history and science; an understanding of 
domain-specifi c words and phrases; an attention to precise details; 
and the capacity to evaluate intricate arguments, synthesize 
complex information, and follow detailed descriptions of events 
and concepts. In history/social studies, for example, students 
need to be able to analyze, evaluate, and differentiate primary and 
secondary sources. When reading scientifi c and technical texts, 
students need to be able to gain knowledge from challenging 
texts that often make extensive use of elaborate diagrams and 
data to convey information and illustrate concepts. Students must 
be able to read complex informational texts in these fi elds with 
independence and confi dence because the vast majority of reading 
in college and workforce training programs will be sophisticated 
nonfi ction. It is important to note that these Reading Standards 
are meant to complement the specifi c content demands of the 
disciplines, not replace them.1

What bears repeating is the primary intent of including history/social studies, 
science and technical subjects in the Common Core State Standards—not 
to supplant the content, knowledge and skills identifi ed in the California 
History-Social Science, Science and other subject area Frameworks but 
to emphasize the need to utilize the discipline of each content area to 
provide a meaningful context for students to become profi cient readers, 
writers and speakers in the 21st century. Acquisition of English-Language 
Arts skills is dependent upon the constructs of content and a knowledge-
based curriculum as described by E. D. Hirsch. “Reading profi ciency isn’t 
in and of itself the magic key to competence. It’s what reading enables us 
to learn and to do that is critical… The idea that reading skill is largely a set 
of general-purpose maneuvers that can be applied to any and all texts is 
one of the main barriers to our students’ achievement in reading. It leads 
to activities that are deadening for agile and eager minds, and it carries big 
opportunity costs. These activities actually slow down the acquisition of true 
reading skill. They take up time that could be devoted to gaining general 
knowledge, which is the central requisite for high reading skill.” 2
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Furthermore, just as English-language arts teachers should reach out to 
content area teachers to provide context for acquiring literacy skills, the 
social studies teacher needs to embrace literacy as an important pedagogy 
to acquire and demonstrate disciplinary critical thinking in preparation for 
citizenship in a democratic society. According to Sam Wineburg, Professor 
of Education at Stanford University,

Literacy is the key word here, because the teaching of history 
should have reading and writing at its core. Years ago, this 
may have been the case, but that time is long gone. In some 
underfunded schools, teachers struggle to cope with low reading 
levels by reading the textbook aloud to students so they at least 
“get the content” (Schoenbach, Greenleaf, Cziko, & Hurwitz, 
1999) 3. In other classrooms, writing in social studies is increasingly 
being replaced by PowerPoint assignments, complete with bullet 
points and animation. But we can no more defend an argument 
on why the USSR disintegrated using bullet points than we can 
journey to Moscow on the wings of a Frommer travel guide. 
Working through successive drafts of the cause-and-effect 
essay—making sure that paragraphs refl ect a logical procession 
of ideas and that assertions are backed by evidence—is hard 
and inglorious work, but there are no shortcuts… Skits and 
posters may be engaging, but leaving students there—engaged 
but illiterate—amounts to an incomplete lesson that forfeits 
our claim as educators…This means teaching students to be 
informed readers, writers, and thinkers about the past as well as 
the present—a goal all parties should be able to embrace. Our 
democracy’s vitality depends on it.4

Which leads us to this enduring question: how can we equip all students 
with reading, writing, listening and speaking skills and the knowledge, 
skills and dispositions to become responsible engaged citizens of the 
21st century in a coherent, integrated manner that will be meaningful and 
relevant? This resource guide is an attempt to provide educators with 
practices to achieve this goal by providing civic education approaches to 
meet the Common Core State Standards for English Language Arts. But the 
question begs, why is civic education so important?

Preparing All Students for College, Career and Citizenship:
The Role of Civic Education
In today’s education reform discussions we hear much at the national level 
about the need to prepare students for college and career. While it is vitally 
important to our nation’s future that every student be prepared to succeed 
in higher education and in the workforce, it is vital to the health and future 
of our democracy that our schools also prepare students for a lifetime of 

knowledgeable, engaged, and active citizenship.5 All teachers in all subject 
areas can work toward preparing students to become effective citizens. 
Research proves that high-quality civic education is the one common 
educational experience that helps all students acquire the knowledge, skills 
and dispositions to become competent and responsible citizens throughout 
their lives. This historic civic mission of our schools needs to be revitalized 
as the central purpose of education by strengthening civic education for all 
students at all grade levels.

Recent research also reveals that civic education, especially when it is 
interactive and involves discussion of current issues, is an important way 
to develop non-civic skills that young Americans need to succeed in the 
21st century workforce. According to a study conducted by Judith Torney-
Purta, Ph.D. and Britt S. Wilkenfeld, Ph.D. of the Department of Human 
Development at the University of Maryland, College Park, “Students who 
experience interactive discussion-based civic education (either by itself or in 
combination with lecture-based civic education) score the highest on ‘21st 
Century Competencies,’ including working with others (especially in diverse 
groups) and knowledge of economic and political processes.” 6 As schools 
struggle to increase high school graduation rates, it is also important to 
note that implementing civic learning in elementary and middle school with 
a focus on civic responsibility increases the likelihood that students will not 
drop out of high school.7 Similarly, courses that require community service 
and participating in student government have been found to predict high 
school graduation and college attendance and success.8 Unfortunately, 
providing all students high-quality civic education across the nation has 
been extremely diffi cult in recent years.

In California, the challenge is even greater. Our state is experiencing a 
“civic opportunity gap” characterized by research that fi nds that race/
ethnicity, academic track and socio-economic status determine a student’s 
opportunity to engage in civic learning. In other words, high school 
students that are white, college-bound and attend high SES schools are 
more likely to engage in civic education than low-income students, those 
not heading to college, and students of color.9 With a diverse population 
that is approximately one-quarter foreign-born, California is challenged to 
educate students of all backgrounds in the fundamentals of democracy and 
civic skills. California cannot afford to shortchange students’ education by 
denying access to high-quality civic education at each grade span nor risk 
the consequences of a civic-education curriculum that is left to chance. 
The political, economic, and social well-being of the state and the nation 
is entirely dependent upon the preparation and education of our young 
people.10
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Civic Education Integrated With English-Language Arts
Promotes Critical Thinking
The convergence of our American historical heritage and the goal of civic 
literacy calls upon students to think critically about connecting and applying 
the ideals put forth in the founding of our nation and the social and political 
realities of today. English-Language Arts skills are critical to achieving this 
goal. Reading and comprehending complex expository text allows students 
to acquire extensive content knowledge about historical events, democratic 
ideals, processes and institutions. Listening for understanding about key 
ideas, diverse perspectives, points of view and various philosophical 
constructs allows students to identify logical conclusions, analyze any 
logical fallacies, draw logical conclusions, and take positions based on 
rationale arguments. Providing students with opportunities to engage in 
discussions about controversial issues empowers them to paraphrase 
information, articulate complex ideas representing various points of view 
and practice the art of civil discourse. Writing informative, explanatory and 
persuasive texts further develops students’ ability to analyze information, 
deconstruct complex ideas, and articulate arguments in an organized, 
coherent manner. English-Language Arts skills, developed in this manner 
within the construct of civic education, not only furthers subject matter 
knowledge but strengthens students’ cognitive abilities to think critically 
about important issues and provides them with the skills to respond in 
meaningful, relevant ways. These higher-order critical thinking skills 
developed and practiced through an integrated approach will create an 

informed, engaged, responsible citizenry able to:

• understand democratic values and principles including equality, 
fairness, working toward a common good;

• understand democratic processes and institutions such as laws, 
justice, representative democracy, civil discourse, and due process;

• analyze historical, economic, political, and social issues through 
research, debate, and discussion of public policy, political intent, legal 
precedents, international relations, social movements, and historical 
foundations;

• practice reasoned decision-making by taking a position and 
defending it with supporting facts, accurate information, and reasoned 
conclusions;

• demonstrate participatory skills that include listening, speaking, 
and communicating through civil discourse, consensus-building, 
compromise, formal debate, and presentation of multiple 
perspectives;

• evaluate sources of information to identify bias, unbalanced 
perspective, and prejudice;

• embrace a national identity by committing to the role and 
responsibilities of citizenship;

• become engaged, active citizens in the democratic process and the 
well-being of our national heritage.

Guardian of Democracy: The Civic Mission of Schools
released on September 15, 2011 identifi es six proven practices 
that constitute a well-rounded high-quality civic learning 
experience. The report cites research-based evidence that 
high-quality civic learning promotes civic knowledge, skills and 
dispositions to help students understand public issues, view 
political engagement as a means of addressing communal 
challenges, and participate in civic activities. In addition, civic 
learning serves to help students acquire the skills necessary to 
think critically and solve problems in collaborative settings, be 
effective communicators by promoting civil discourse through 
structured debate, and learn to create and innovate—skills 
identifi ed in the Partnership for 21st Century Skills initiative that 
will serve young people throughout their lives in college, the 
workforce and democratic life. More information can be found 
at www.civicmissionofschools.org.

Guardian of Democracy: The Civic Mission of Schools
Proven Practices in Civic Learning

1. Classroom Instruction: Schools should provide instruction in government, history, 
economics, law, and democracy.

2. Discussion of Current Events and Controversial Issues: Schools should incor-
porate discussion of current local, national, and international issues and events into 
the classroom, particularly those that young people view as important to their lives.

3. Service-Learning: Schools should design and implement programs that provide 
students with the opportunity to apply what they learn through performing 
community service that is linked to the formal curriculum and classroom instruction.

4. Extracurricular Activities: Schools should offer opportunities for young people to 
get involved in their schools or communities outside of the classroom.

5. School Governance: Schools should encourage student participation in school 
governance.

6. Simulations of Democratic Processes: Schools should encourage students to 
participate in simulations of democratic processes and procedures.11
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NCSS National Curriculum Standards for Social Studies:
A Framework for Teaching, Learning and Assessment
Another valuable resource for guiding students’ acquisition of content 
knowledge, building critical thinking skills, and developing the dispositions 
to become responsible, civically engaged citizens is the National Council 
for the Social Studies (NCSS) National Curriculum Standards for Social 
Studies: A Framework for Teaching, Learning and Assessment. By 
envisioning social studies as a comprehensive integrated approach to 
achieving civic competency, the framework guides teachers to utilize 
instructional approaches that center on interrelated themes focused on 
developing higher-order thinking skills and application of knowledge and 
skills in authentic settings. Thus, the defi nition of social studies, articulated 
by the National Council for the Social Studies, stated below, is clearly 
aligned with the vision and goals of the Common Core State Standards 

for English-Language Arts in preparing students for college, career and 
citizenship. Social studies is defi ned

…as the integrated study of the social sciences and humanities 
to promote civic competence. Within the school program, social 
studies provides coordinated, systematic study drawing upon such 
disciplines as anthropology, archaeology, economics, geography, 
history, law, philosophy, political science, psychology, religion, and 
sociology, as well as appropriate content from the humanities, 
mathematics, and natural sciences. The primary purpose of social 
studies is to help young people make informed and reasoned 
decisions for the public good as citizens of a culturally diverse, 
democratic society in an interdependent world.12

The NCSS Themes of Social Studies
• Culture

• Time, Continuity, and Change

• People, Places, and Environments

• Individual, Development and Identity

• Individuals, Groups, and Institutions

• Power, Authority, and Governance

• Production, Distribution, and Consumption

• Science, Technology, and Society

• Global Connections

• Civic Ideals and Practices

The Ten Themes described in the NCSS Standards represent a way of organizing 
knowledge about the human experience in the world. The NCSS Learning Expectations, 
at early, middle, and high school levels, describe democratic dispositions/purposes, 
knowledge, and intellectual processes that students should exhibit in student products. 
The Essential Social Studies Skills and Strategies represent the abilities involved in the 
thinking, reasoning, researching, and understanding that learners engage in as they 
encounter new concepts, principles and issues. Student Products describe what and 
how students will demonstrate acquired learnings and provide teachers with a vehicle 
to assess student achievement. Snapshots of Practice provide educators with images 
of how the standards might look when enacted in classrooms. More information can be 
found at www.socialstudies.org.

How to Use This Guide
This work is intended to achieve a dual purpose: to provide English-
Language Arts teachers a civic education context for improving literacy skills 
and to provide social studies teachers a pedagogical framework for building 
literacy competencies needed for civic life. Reading, writing, listening 
and speaking skills are critical to success in all subject areas, hence, this 
guide provides a methodology that can be easily replicated for teachers of 
science, mathematics, health education, visual and performing arts, and 
career technical education.

The Common Core State Standards for English Language Arts & Literacy 
in History/Social Studies, Science, and Technical Subjects adopted by the 
State of California are listed below and organized by grade spans: K-2, 3-5, 
6-8 and 9-12. Highlighted and underlined standards are those added by 
the California Standards Commission and adopted by the California State 
Board of Education. The “Civic Education Connection” in the column along 
the left side of the matrix throughout describes a number of civic education 
instructional practices and strategies that teachers can utilize to build 
student civic competency and simultaneously meet the Common Core State 
Standards.
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The outline for a comprehensive civic literacy strand is as follows:

Grades K-2
Building a Foundation for Civic Literacy

• Rules and Laws in Our World
• Foundations of Democracy and America’s Founding Fathers

Grades 3-5
Our American Democracy

• The Role of Government
• Structure, Function, and Responsibility of a Representative 

Government

Grades 6-8
The Historic Road to Civic Literacy: Lessons of the Past to Inform 
Civic Action Today

• The Rise of Democratic Ideals
• Ancient Civilizations: Up to 500 A.D.
• World History 500–1789 A.D.
• United States History

• Connections From the Past—Civic Action for Today

Grades 9-12
Civil Liberties and the Common Good in a Constitutional Democracy

• Foundation of Civil Liberties
• Civil Liberties in the 20th Century Redefi ned
• Connections From the Past—Civic Action for Today

The lesson activities in each of the grade spans follow a natural 
progression that builds students’ historical knowledge of the foundations 
of democracy, an understanding of how America’s constitutional principles 
are reinterpreted over time, and the skills and dispositions needed for 
effective citizenship. Applied knowledge of history, government and civics 
is necessary for developing civic competency. Therefore, each series of 
lessons calls for students to actively participate in activities that strengthen 
reading, writing, speaking and listening skills in the context of civic dialogue, 
debate, persuasion and action. For example, the “K-2 Reading Standards 
for Informational Text” call for students to identify key ideas and details, 
understand how craft and structure of text contribute to comprehension, 
integrate knowledge and ideas, and comprehend complex text. The Civic 
Education Connection example prompts teachers to utilize informational 
text about different Founding Fathers as a context for developing these 
literacy skills. Discussions about George Washington and Thomas Jefferson 
begin with a basic understanding of who they were and what they believed 
in. It then leads to a discussion about the importance of rules and laws, the 
responsibility of government to protect rights cherished by the Founding 
Fathers, and the responsibility of citizens in a democratic society. Even 
young children can understand principles of equality, fairness and justice 
and begin to develop a framework for understanding how these values 
informed the development of our national democracy. Students engage 
in writing, speaking, and listening activities to build content knowledge, 
develop civic skills and dispositions, and meet Common Core State 
Standards needed for civic competency.

The Civic Connections for Grades 3-5 call for students to deepen their 
understanding of the role and responsibility of government through an 
analysis of a fi ctional story, Yertle the Turtle by Dr. Seuss. Students 
transition to informational text and are asked to identify the key ideas and 
details of the Preamble of the Constitution and the Bill of Rights. They 
compare and contrast the main ideas, identify the authors’ point of view and 
proceed to apply their knowledge of the documents to develop a preamble 
and bill of rights for the their classroom. Writing, speaking and listening skills 
are developed as students write persuasive and explanatory text to explain 
their work, conduct interviews of peers, school staff and parents about the 
importance of rules and rule-making, and make formal presentations using 
a variety of visual and audio aides and speaking techniques.

Students in grades 6-8 begin to uncover the early foundations of democratic 
ideals and principles by reading informational text about the religions, 
belief systems and traditions in ancient civilizations that infl uenced political 
structures and ideologies in Greece, the Roman Republic, the European 
Enlightenment and fi nally the birth of American democracy. Understanding 
the function, structure and role of various forms of government including 
our own allows students to think critically about the role of government 
in addressing complex political, social and economic issues around the 
world. Students are asked to read about current events, identify an issue of 
concern in their local community, research and analyze the various causes 
and effects of the identifi ed problem, and work collaboratively to develop a 
public policy solution to be presented to the government body authorized to 
address the problem.
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High school students are invited to proceed through a similar model 
by examining informational text about early political thinkers such as 
Montesquieu, Machiavelli, Hobbes, Rousseau and others to understand the 
complex ideas surrounding classical republicanism, natural rights, and the 
role of government to promote the common good while also protecting the 
civil liberties of individuals. As history reveals, the interpretations of these 
basic principles come into confl ict as Susan B. Anthony, Elizabeth Cady 
Stanton, Martin Luther King, Jr. and other leaders of civil rights movements 
press for equal rights and equal protection under the law guaranteed by the 
U.S. Constitution for all individuals living in our nation. Students are asked 
to apply their knowledge to think critically about situations where individuals 
or groups in today’s society feel their civil liberties are being violated. 
Reading, writing, listening and speaking skills are employed to address 
these complex yet signifi cant issues as competent, responsible citizens of 
our American society.

The Reading and Writing Standards for Literacy in History/Social Studies 
6-12 developed as part of the Common Core State Standards initiative were 
designed to complement the specifi c content demands, norms, conventions 
and disciplinary habits of thinking of History/Social Studies. They reference 
domain-specifi c words and phrases; an attention to precise details; the 
capacity to evaluate intricate arguments, synthesize complex information, 
and follow detailed descriptions of events and concepts. History-Social 
Studies teachers will quickly recognize references to the use of primary 
and secondary sources; discipline-specifi c vocabulary, content and skills 
inherent in History/Social Studies. While the civic education connections 
in the preceding sections refl ect a thematic approach, the examples in this 
section provide “snapshots” of civic education practices to further clarify the 
disciplinary intent of the K-12 standards.

Needless to say there is a plethora of examples and opportunities within 
both History/Social Studies and English Language Arts classrooms to 
engage students in reading, writing, listening and speaking activities 
that are rigorous, meaningful and promote critical thinking and problem 
solving—important knowledge and skills needed to prepare young people 
for college, career and citizenship in the 21st century. The Civic Education 
Connections in this document provide examples for both the English 
Language Arts and History/Social Studies teacher to consider. The Civic 
Education Connections aligned to the K-5 and 6-12 Common Core State 
Standards are designed to provide English Language Arts teachers with 
practical examples and strategies to provide meaningful context to students 
in their classrooms. The Civic Education Connections aligned to the 
Reading and Writing Standards for Literacy in History/Social Studies 6-12 
invite History/Social Studies teachers to utilize the Common Core State 
Standards for English Language Arts to deepen their instruction to promote 
civic learning in profound ways.

By integrating the goals of the Common Core State Standards initiative and 
the goals of civic education, educators can truly provide all students with the 
knowledge, skills and dispositions needed for success. Whether students’ 
lives lead them to college or the workforce, they must as future citizens of 
our nation learn to become effective, responsible and engaged citizens in 
the 21st century. It is our mission, our civic mission as educators, families, 
and policymakers to adopt this goal as a moral and civic imperative for the 
young people we serve and the future of our democracy.
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Civic Education Connections to Common Core Standards for English Language Arts and 
Literacy in History/Social Studies, Science, and Technical Subjects, Grades K-2

Building a Foundation for Civic Literacy
Children at very young ages understand abstract concepts of equality and justice as well as values such as fairness 
and honesty. Lessons about the importance of laws and rules in their school and home help them understand the 
reasons for establishing rules and laws in the birth of a new nation. 

Rules and Laws in Our World
Rules and laws are necessary for achieving the goals of a civil society. They establish behavioral norms, protect 
rights of individuals, and clarify the responsibilities of citizenship. Children at very young ages need to understand that 
the governance of a family, school and country protects and defends the rights of its members, and, yet, there are 
consequences to bending or breaking rules and laws of a society. Working together for the common good is a primary 
goal of a democratic society.

Reading Standards for Literature K–2
The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and 
tasks. Rigor is also infused through the requirement that students read increasingly complex texts through the grades. Students advancing 
through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop skills and understandings 
mastered in preceding grades. 

Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Key Ideas and Details

1. Conduct a discussion about rules at home and at 
school.
• Why are they important?
• What happens when they are not followed?

2. Select a book with a storyline about rules and laws 
either to read aloud to the class or for students to 
read independently.

3. Ask students to recall key details in the text, 
summarize the story, identify the characters, 
setting, major events and what occurred to the 
main characters when rules were not followed.

1. With prompting and support, ask and 
answer questions about key details in a 
text.

2. With prompting and support, retell famil-
iar stories, including key details.

3. With prompting and support, identify 
characters, settings, and major events in a 
story.

1. Ask and answer questions about key 
details in a text.

2. Retell stories, including key details, and 
demonstrate understanding of their cen-
tral message or lesson.

3. Describe characters, settings, and major 
events in a story, using key details.

1. Ask and answer such questions as who, 
what, where, when, why, and how to demon-
strate understanding of key details in a text.

2. Recount stories, including fables and folk-
tales from diverse cultures, and determine 
their central message, lesson, or moral.

3. Describe how characters in a story respond 
to major events and challenges.
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Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Craft and Structure

4. Identify new vocabulary words and utilize 
strategies to determine meanings (e.g., looking at 
pictures, context cues, cognates).

5. Discuss various words and phrases that convey 
feelings (e.g., fair/unfair, just/justice/unjust, benefi t, 
consequence).

6. Recognize different types of texts for different 
purposes. Identify the type of text the book 
represents (e.g., storybook, fantasy, realistic text) 
and its purpose (e.g., tell a story, give information).

7. Focus on various characters and their different 
points of view:
• Who follows the rules? Why?
• Who does not follow the rules? Why?
• How do the characters act in the beginning of 

the story, the middle and the end?
• What is the author trying to say?
• What is the illustrator trying to say?

4. Ask and answer questions about un-
known words in a text. (See grade K 
Language Standards 4-6 for additional 
expectations.)

5. Recognize common types of texts (e.g., 
storybooks, poems, fantasy, realistic 
text).

6. With prompting and support, name the 
author and illustrator of a story and defi ne 
the role of each in telling the story.

4. Identify words and phrases in stories or 
poems that suggest feelings or appeal to 
the senses. (See grade 1 Language Stan-
dards 4-6 for additional expectations.)

5. Explain major differences between books 
that tell stories and books that give infor-
mation, drawing on a wide reading of a 
range of text types.

6. Identify who is telling the story at various 
points in a text.

4. Describe how words and phrases (e.g., regu-
lar beats, alliteration, rhymes, repeated lines) 
supply rhythm and meaning in a story, poem, 
or song. (See grade 2 Language Standards 
4-6 for additional expectations.)

5. Describe the overall structure of a story, 
including describing how the beginning in-
troduces the story and the ending concludes 
the action.

6. Acknowledge differences in the points of 
view of characters, including by speaking 
in a different voice for each character when 
reading dialogue aloud.

Integration of Knowledge and Ideas
8. Examine the illustrations and text to gain a full 

understanding of the story. How do the illustrations 
support the context of the story?

9. Read and examine another story about Rules and 
Laws and compare/contrast the events, characters 
and lessons learned. Relate the characters and 
stories to a real-life scenario in the classroom. Ask 
students:
• What would happen if Character A (rule 

follower) was a student in our classroom?
• What would happen if Character B (rule 

breaker) was a student in our classroom?
• How would their behavior affect our ability to 

learn, play and be successful?
• What could be done to make sure that all of us 

are safe, secure and protected?

7. With prompting and support, describe 
the relationship between illustrations and 
the story in which they appear (e.g., what 
moment in a story an illustration depicts).

8. (Not applicable to literature)

9. With prompting and support, compare 
and contrast the adventures and experi-
ences of characters in familiar stories.

7. Use illustrations and details in a story to 
describe its characters, setting, or events.

8. (Not applicable to literature)

9. Compare and contrast the adventures and 
experiences of characters in stories.

7. Use information gained from the illustrations 
and words in a print or digital text to demon-
strate understanding of its characters, setting, 
or plot.

8. (Not applicable to literature)

9. Compare and contrast two or more versions 
of the same story (e.g., Cinderella stories) by 
different authors or from different cultures.

Range of Reading and Level of Text Complexity
10. Work with students to create a set of classroom 

rules and consequences.
10. Actively engage in group reading activi-

ties with purpose and understanding.
a. Activate prior knowledge related to 

the information and events in texts.
b. Use illustrations and context to 

make predictions about text.

10. With prompting and support, read prose 
and poetry of appropriate complexity for 
grade 1.
a. Activate prior knowledge related to 

the information and events in a text.
b. Confi rm predictions about what will 

happen next in a text.

10. By the end of the year, read and compre-
hend literature, including stories and poetry, 
in the grades 2–3 text complexity band 
profi ciently, with scaffolding as needed at 
the high end of the range.
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Foundations of Democracy and America’s Founding Fathers
Introduce informational text about George Washington, Thomas Jefferson, Benjamin Franklin and/or any of the other 
Founding Fathers to help students acquire knowledge and understandings of the life experiences and ideas of the men 
who helped shape our democracy.

Reading Standards for Informational Text K-2
Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:

Key Ideas and Details
1. Identify key ideas and details from the text. For 

example,
• Who was George Washington?
• What did he do?
• When did he do these things?
• What was the order of events?
• Why did he do the things he did?
• What did he believe?
• How did his beliefs shape American history and 

the foundation of our democracy (i.e., ideals of a 
free society, equality and justice for all people)?

• How did he defi ne the role and responsibility of 
the government? The role and responsibilities of 
citizens?

2. Read text about a different Founding Father. 
Explore the same questions as above and extend 
the discussion to compare the two individuals. For 
example,
• How was Thomas Jefferson like George 

Washington?
• What did they both believe in?
• What did they do together?
• How were they different?
• How did they defi ne the role and responsibility 

of the government? The role and responsibilities 
of citizens?

1. With prompting and support, ask and 
answer questions about key details in a 
text.

2. With prompting and support, identify the 
main topic and retell key details of a text.

3. With prompting and support, describe 
the connection between two individuals, 
events, ideas, or pieces of information in 
a text.

1. Ask and answer questions about key 
details in a text.

2. Identify the main topic and retell key 
details of a text.

3. Describe the connection between two 
individuals, events, ideas, or pieces of 
information in a text.

1. Ask and answer such questions as who, 
what, where, when, why, and how to demon-
strate understanding of key details in a text.

2. Identify the main topic of a multi-paragraph 
text as well as the focus of specifi c para-
graphs within the text.

3. Describe the connection between a series of 
historical events, scientifi c ideas or concepts, 
or steps in technical procedures in a text.
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Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Craft and Structure

3. Identify new vocabulary words and utilize 
strategies to determine meanings (e.g, looking at 
pictures, context cues, cognates).

4. Identify the front cover, back cover, title page and 
various text structures.

5. Focus on the author and illustrator and their role 
in presenting ideas and information. Introduce the 
concept of author bias and point of view.

4. With prompting and support, ask and an-
swer questions about unknown words in a 
text. (See grade K Language Standards 
4-6 for additional expectations.)

5. Identify the front cover, back cover, and 
title page of a book.

6. Name the author and illustrator of a text 
and defi ne the role of each in presenting 
the ideas or information in a text.

4. Ask and answer questions to help deter-
mine or clarify the meaning of words and 
phrases in a text. (See grade 1 Language 
Standards 4-6 for additional expecta-
tions.)

5. Know and use various text structures 
(e.g., sequence) and text features (e.g., 
headings, tables of contents, glossaries, 
electronic menus, icons) to locate key 
facts or information in a text.

6. Distinguish between information pro-
vided by pictures or other illustrations 
and information provided by the words in 
a text.

4. Determine the meaning of words and phrases 
in a text relevant to a grade 2 topic or subject 
area. (See grade 2 Language Standards 4-6 
for additional expectations.)

5. Know and use various text features (e.g., 
captions, bold print, subheadings, glossaries, 
indexes, electronic menus, icons) to locate 
key facts or information in a text effi ciently.

6. Identify the main purpose of a text, including 
what the author wants to answer, explain, or 
describe.
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Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Integration of Knowledge and Ideas

6. Describe the relationship between the illustrations 
and the text to introduce the concept of time and 
space:
• Look carefully at the illustrations of George 

Washington and Thomas Jefferson – how do 
they look different from how people look today? 
(e.g., powdered wigs, clothing)

• Are there things in the pictures that look 
different from what we see today? (e.g., quill 
pens, horse and buggy)

• Are there things in our world that we do not 
see in the pictures? (e.g., cars, telephones, 
computers)

• How do the pictures remind us that George 
Washington and Thomas Jefferson lived a long 
time ago?

• How was life different than life now?

7. Build on the previous activities (Reading 
Standards for Literature, Grades K-2) to 
make connections between the importance of 
establishing rules and laws and the work of 
George Washington and Thomas Jefferson. 
Through dialogue, integrate the knowledge and 
ideas of these different texts:
• Why is it important to create rules and laws?
• If a government does not protect the rights of its 

citizens, can new rules and laws be written?
• According to the text about George Washington 

and Thomas Jefferson, how were the colonists 
treated by the English government?

• Why did George Washington and Thomas 
Jefferson feel the need to create new rules and 
laws?

• What did they do to help create a new 
government in the colonies?

• Why do you think they are called “Founding 
Fathers”?

• What can people do to change rules and laws 
without breaking rules and laws?

7. With prompting and support, describe 
the relationship between illustrations and 
the text in which they appear (e.g., what 
person, place, thing, or idea in the text an 
illustration depicts).

8. With prompting and support, identify the 
reasons an author gives to support points 
in a text.

9. With prompting and support, identify ba-
sic similarities in and differences between 
two texts on the same topic (e.g., in illus-
trations, descriptions, or procedures).

7. Use the illustrations and details in a text 
to describe its key ideas.

8. Identify the reasons an author gives to 
support points in a text.

9. Identify basic similarities in and differ-
ences between two texts on the same 
topic (e.g., in illustrations, descriptions, 
or procedures).

7. Explain how specifi c images (e.g., a diagram 
showing how a machine works) contribute to 
and clarify a text.

8. Describe how reasons support specifi c points 
presented by two texts on the same topic.

9. Compare and contrast the most important 
points presented by two texts on the same 
topic.
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Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Range of Reading and Level of Text Complexity

8. Actively engage students in reading activities with 
purpose and understanding.

10. Actively engage in group reading activi-
ties with purpose and understanding.
a. Activate prior knowledge related 

to the information and events in 
a text.

b. Confi rm predictions about what 
will happen next in a text.

10. With prompting and support, read infor-
mational texts appropriately complex for 
grade 1.

10. By the end of year, read and comprehend 
informational texts, including history/social 
studies, science, and technical texts, in the 
grades 2–3 text complexity band profi ciently, 
with scaffolding as needed at the high end of 
the range.

a. Activate prior knowledge related to the 
information and events in texts.

b. Use illustrations and context to make 
predictions about text.



Civic Education Connections to Common Core Standards – Grades K-2

13

Rules and Laws in Our World
Rules and laws are necessary for achieving the goals of a civil society. They establish behavioral norms, protect 
rights of individuals, and clarify the responsibilities of citizenship. Children at very young ages need to understand 
that the governance of a family, school and country protects and defends the rights of its members and yet, there are 
consequences to bending or breaking rules and laws of a society. Working together for the common good is a primary 
goal of a democratic society.

Writing Standards K–2
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabu-
lary and syntax to the development and organization of ideas, and they should address increasingly demanding content and sources. Students 
advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop skills and understand-
ings mastered in preceding grades. The expected growth in student writing ability is refl ected both in the standards themselves and in the 
collection of annotated student writing samples in Appendix C in the California Common Core State Standards for English Language Arts.

Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Text Types and Purposes

1. Ask kindergartners to draw, dictate and write; 
ask fi rst- and second-grade students to write in 
response to the stories read about rules and laws:
• What was the topic of the stories?
• What were the stories about? Provide details to 

explain the beginning, middle and end of each 
story.

2. Compose informative/explanatory text to describe 
your opinion/reaction to the stories:
• Is it good to have rules and laws? Why?
• How would you feel if there were no rules at 

home? At school? In the community? In the 
world?

• Who is responsible for making good rules and 
following them?

• What should people do to make sure good rules 
are made and followed?

• What can YOU do to make sure good rules are 
made and followed?

3. Write a narrative that recounts an event or series 
of events in your life that was about following rules 
and the importance of rules.

1. Use a combination of drawing, dictating, 
and writing to compose opinion pieces 
in which they tell a reader the topic or 
the name of the book they are writing 
about and state an opinion or preference 
about the topic or book (e.g., My favorite 
book…).

2. Use a combination of drawing, dictating, 
and writing to compose informative/ex-
planatory texts in which they name what 
they are writing about and supply some 
information about the topic.

3. Use a combination of drawing, dictating, 
and writing to narrate a single event or 
several loosely linked events, tell about 
the events in the order in which they 
occurred, and provide a reaction to what 
happened.

1. Write opinion pieces in which they intro-
duce the topic or name the book they are 
writing about, state an opinion, supply a 
reason for the opinion, and provide some 
sense of closure.

2. Write informative/explanatory texts in 
which they name a topic, supply some 
facts about the topic, and provide some 
sense of closure.

3. Write narratives in which they recount 
two or more appropriately sequenced 
events, include some details regarding 
what happened, use temporal words to 
signal event order, and provide some 
sense of closure.

1. Write opinion pieces in which they introduce 
the topic or book they are writing about, 
state an opinion, supply reasons that support 
the opinion, use linking words (e.g., because, 
and, also) to connect opinion and reasons, 
and provide a concluding statement or sec-
tion.

2. Write informative/explanatory texts in 
which they introduce a topic, use facts and 
defi nitions to develop points, and provide a 
concluding statement or section.

3. Write narratives in which they recount a 
well-elaborated event or short sequence of 
events, include details to describe actions, 
thoughts, and feelings, use temporal words 
to signal event order, and provide a sense of 
closure.
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Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Production and Distribution of Writing

4. Ask students to interview their friends, parents 
and other adults about the importance of rules and 
laws in a civil society:
• Is it good to have rules and laws? Why?
• How would you feel if there were no rules at 

home? At school? In the community? In the 
world?

• Who is responsible for making good rules and 
following them?

• What should people do to make sure good rules 
are made and followed?

• What can YOU do to make sure good rules are 
made and followed?

5. Invite students, with the guidance and support 
from adults, to review and strengthen their writing 
by revising and editing using a variety of digital 
tools.

4. (Begins in grade 2)

5. With guidance and support from adults, 
respond to questions and suggestions 
from peers and add details to strengthen 
writing as needed.

6. With guidance and support from adults, 
explore a variety of digital tools to 
produce and publish writing, including in 
collaboration with peers.

4. (Begins in grade 2)

5. With guidance and support from adults, 
focus on a topic, respond to questions and 
suggestions from peers, and add details to 
strengthen writing as needed.

6. With guidance and support from adults, 
use a variety of digital tools to produce 
and publish writing, including in collabo-
ration with peers.

4. With guidance and support from adults, 
produce writing in which the development 
and organization are appropriate to task 
and purpose. (Grade-specifi c expectations 
for writing types are defi ned in standards 
1–3 above.)

5. With guidance and support from adults and 
peers, focus on a topic and strengthen writ-
ing as needed by revising and editing.

6. With guidance and support from adults, use 
a variety of digital tools to produce and pub-
lish writing, including in collaboration with 
peers.

Research and Build and Present Knowledge
6. Compile the writings of all students to publish 

a classroom book: “Why Rules and Laws Are 
Important in a Democracy.”

7. Ask students to read all the writings and compare 
and contrast the ideas and experiences.

8. Share the book with other classrooms, parents 
and the community.

9. Invite students to facilitate rule-making processes 
with other classrooms.

7. Participate in shared research and writing 
projects (e.g., explore a number of books 
by a favorite author and express opinions 
about them).

8. With guidance and support from adults, 
recall information from experiences or 
gather information from provided sources 
to answer a question.

9. (Begins in grade 4)

7. Participate in shared research and writing 
projects (e.g., explore a number of “how-
to” books on a given topic and use them 
to write a sequence of instructions).

8. With guidance and support from adults, 
recall information from experiences or 
gather information from provided sources 
to answer a question.

9. (Begins in grade 4)

7. Participate in shared research and writing 
projects (e.g., read a number of books on a 
single topic to produce a report; record sci-
ence observations).

8. Recall information from experiences or 
gather information from provided sources to 
answer a question.

9. (Begins in grade 4)

Range of Writing
10. (Begins in grade 2) 10. (Begins in grade 2) 10.Write routinely over extended time 

frames (time for research, refl ection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specifi c tasks, purposes, and 
audiences.
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Rules and Laws in Our World
Rules and laws are necessary for achieving the goals of a civil society. They establish behavioral norms, protect 
rights of individuals, and clarify the responsibilities of citizenship. Children at very young ages need to understand that 
the governance of a family, school and country protects and defends the rights of its members, and, yet, there are 
consequences to bending or breaking rules and laws of a society. Working together for the common good is a primary 
goal of a democratic society.

Speaking and Listening Standards K–2
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Students advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop 
skills and understandings mastered in preceding grades.

Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Comprehension and Collaboration

1. Utilize the Speaking and Listening Standards 
in the adjacent columns to guide collaborative 
conversations about rules and laws in a civil 
society. Teaching and practicing civil discourse 
in this way model the importance of deliberate 
conversations in a democratic society and allow 
students opportunities to acquire this vital civic 
skill.

1. Participate in collaborative conversations 
with diverse partners about kindergarten 
topics and texts with peers and adults in 
small and larger groups.
a. Follow agreed-upon rules for discus-

sions (e.g., listening to others and 
taking turns speaking about the topics 
and texts under discussion).

b. Continue a conversation through mul-
tiple exchanges.

2. Confi rm understanding of a text read 
aloud or information presented orally 
or through other media by asking and 
answering questions about key details 
and requesting clarifi cation if something 
is not understood.
a. Understand and follow one- and 

two-step oral directions.

3. Ask and answer questions in order to 
seek help, get information, or clarify 
something that is not understood.

1. Participate in collaborative conversations 
with diverse partners about grade 1 topics 
and texts with peers and adults in small 
and larger groups.
a. Follow agreed-upon rules for discus-

sions (e.g., listening to others with 
care, speaking one at a time about the 
topics and texts under discussion).

b. Build on others’ talk in conversations 
by responding to the comments of oth-
ers through multiple exchanges.

c. Ask questions to clear up any confu-
sion about the topics and texts under 
discussion.

2. Ask and answer questions about key 
details in a text read aloud or information 
presented orally or through other media.
a. Give, restate, and follow simple two-

step directions.

3. Ask and answer questions about what a 
speaker says in order to gather additional 
information or clarify something that is 
not understood.

1. Participate in collaborative conversations 
with diverse partners about grade 2 topics 
and texts with peers and adults in small and 
larger groups.
a. Follow agreed-upon rules for discussions 

(e.g., gaining the fl oor in respectful ways, 
listening to others with care, speaking one 
at a time about the topics and texts under 
discussion).

b. Build on others’ talk in conversations by 
linking their comments to the remarks of 
others.

c. Ask for clarifi cation and further explana-
tion as needed about the topics and texts 
under discussion.

2. Recount or describe key ideas or details from 
a text read aloud or information presented 
orally or through other media.
a. Give and follow three- and four-step 

oral directions.
3. Ask and answer questions about what a 

speaker says in order to clarify compre-
hension, gather additional information, or 
deepen understanding of a topic or issue.
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Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Presentation of Knowledge and Ideas

1. Allow opportunities for students to present their 
knowledge and ideas about rules and laws through 
a variety of vehicles (e.g., drawings, visuals, audio 
recordings).

4. Describe familiar people, places, things, 
and events and, with prompting and sup-
port, provide additional detail.

5. Add drawings or other visual displays 
to descriptions as desired to provide ad-
ditional detail.

6. Speak audibly and express thoughts, feel-
ings, and ideas clearly.

4. Describe people, places, things, and 
events with relevant details, expressing 
ideas and feelings clearly.
a. Memorize and recite poems, rhymes, 

and songs with expression.

5. Add drawings or other visual displays to 
descriptions when appropriate to clarify 
ideas, thoughts, and feelings.

6. Produce complete sentences when appro-
priate to task and situation. (See grade 1 
Language Standards 1 and 3 for specifi c 
expectations.)

4. Tell a story or recount an experience with 
appropriate facts and relevant, descriptive 
details, speaking audibly in coherent sen-
tences.
a. Plan and deliver a narrative presenta-

tion that: recounts a well-elaborated 
event, includes details, refl ects a logical 
sequence, and provides a conclusion.

5. Create audio recordings of stories or poems; 
add drawings or other visual displays to 
stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and 
feelings.

6. Produce complete sentences when appropri-
ate to task and situation in order to provide 
requested detail or clarifi cation. (See grade 
2 Language Standards 1 and 3 for specifi c 
expectations.)
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Rules and Laws in Our World
Rules and laws are necessary for achieving the goals of a civil society. They establish behavioral norms, protect 
rights of individuals, and clarify the responsibilities of citizenship. Children at very young ages need to understand that 
the governance of a family, school and country protects and defends the rights of its members, and, yet, there are 
consequences to bending or breaking rules and laws of a society. Working together for the common good is a primary 
goal of a democratic society.

Language Standards K-2
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Students advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop 
skills and understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to re-
quire continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk 
(*). For a complete list, see the table on page 29 in the California Common Core State Standards for English Language Arts. For an example 
of how these skills develop in sophistication, see Appendix A also in the California Common Core State Standards for English Language Arts.

Civic Education Connections: Kindergartners: Grade 1 Students: Grade 2 Students:
Vocabulary Acquisition and Use

1. Determine and clarify the meaning of unknown 
and multiple-meaning words and phrases (e.g., 
knowing rule as a noun—the rule tells us to raise 
our hand when we have a question; and as a 
verb—rule the classroom; knowing right as correct 
and as a noun—I have a right to express myself).

2. Use frequently occurring affi xes (e.g., uncivil, 
unruly, lawful, lawfully, unfair, fairly, unfairly, 
responsible, ir responsible).

3. Explore word relationships and nuances in word 
meanings. Describe situations as fair or unfair, civil 
or uncivil, orderly or disorderly.

4. Use words and phrases to demonstrate word 
relationships and nuances in word meanings 
(e.g., She is a responsible citizen because she 
follows the rules and is fair to other people. When 
teachers and the principal treat us fairly, they are 
acting as responsible leaders of our school.)

1. Determine or clarify the meaning of un-
known and multiple-meaning words and 
phrases based on kindergarten reading 
and content.
a. Identify new meanings for familiar 

words and apply them accurately (e.g., 
knowing duck is a bird and learning 
the verb to duck).

b. Use the most frequently occurring 
infl ections and affi xes (e.g., -ed, -s, re-, 
un-, pre-, -ful, -less) as a clue to the 
meaning of an unknown word.

1. Determine or clarify the meaning of un-
known and multiple-meaning words and 
phrases based on grade 1 reading and 
content, choosing fl exibly from an array 
of strategies.
a. Use sentence-level context as a clue to 

the meaning of a word or phrase.
b. Use frequently occurring affi xes as a 

clue to the meaning of a word.
c. Identify frequently occurring root 

words (e.g., look) and their infl ectional 
forms (e.g., looks, looked, looking).

1. Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 2 reading and 
content, choosing fl exibly from an array of 
strategies.
a. Use sentence-level context as a clue to the 

meaning of a word or phrase.
b. Determine the meaning of the new word 

formed when a known prefi x is added to 
a known word (e.g., happy/unhappy, tell/
retell).

c. Use a known root word as a clue to the 
meaning of an unknown word with the 
same root (e.g., addition, additional).

d. Use knowledge of the meaning of 
individual words to predict the mean-
ing of compound words (e.g., birdhouse, 
lighthouse, housefl y; bookshelf, notebook, 
bookmark).

e. Use glossaries and beginning dictionar-
ies, both print and digital, to determine or 
clarify the meaning of words and phrases 
in all content areas.
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Kindergartners: Grade 1 Students: Grade 2 Students:
Vocabulary Acquisition and Use (Cont.)

2. With guidance and support from adults, 
explore word relationships and nuances 
in word meanings.
a. Sort common objects into categories 

(e.g., shapes, foods) to gain a sense of 
the concepts the categories represent.

b. Demonstrate understanding of fre-
quently occurring verbs and adjectives 
by relating them to their opposites 
(antonyms).

c. Identify real-life connections between 
words and their use (e.g., note places at 
school that are colorful).

d. Distinguish shades of meaning among 
verbs describing the same general action 
(e.g., walk, march, strut, prance) by act-
ing out the meanings. 

3. Use words and phrases acquired through 
conversations, reading and being read to, 
and responding to texts.

2. With guidance and support from adults, 
demonstrate understanding of word rela-
tionships and nuances in word meanings.
a. Sort words into categories (e.g., colors, 

clothing) to gain a sense of the con-
cepts the categories represent.

b. Defi ne words by category and by one 
or more key attributes (e.g., a duck is 
a bird that swims; a tiger is a large cat 
with stripes).

c. Identify real-life connections between 
words and their use (e.g., note places at 
home that are cozy).

d. Distinguish shades of meaning among 
verbs differing in manner (e.g., look, 
peek, glance, stare, glare, scowl) and 
adjectives differing in intensity (e.g., 
large, gigantic) by defi ning or choos-
ing them or by acting out the mean-
ings.

3. Use words and phrases acquired through 
conversations, reading and being read to, 
and responding to texts, including using 
frequently occurring conjunctions to 
signal simple relationships (e.g., I named 
my hamster Nibblet because she nibbles 
too much because she likes that).

2. Demonstrate understanding of word relation-
ships and nuances in word meanings.
a. Identify real-life connections between 

words and their use (e.g., describe foods 
that are spicy or juicy).

b. Distinguish shades of meaning among 
closely related verbs (e.g., toss, throw, 
hurl) and closely related adjectives (e.g., 
thin, slender, skinny, scrawny).

3. Use words and phrases acquired through 
conversations, reading and being read to, and 
responding to texts, including using adjec-
tives and adverbs to describe (e.g., When 
other kids are happy that makes me happy).
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Civic Education Connections to Common Core Standards for English Language Arts and 
Literacy in History/Social Studies, Science, and Technical Subjects, Grades 3-5

Our American Democracy
Children can begin to understand the role of government and the responsibilities of citizens through literature and 
an early introduction to the Preamble of the Constitution and Bill of Rights. Writing, speaking and listening activities 
allow students to deepen their understanding, apply their knowledge in meaningful ways and practice a variety of civic 
participation skills including civil discourse, debate and informed decision making.

The Role of Government
Individual dignity, fairness, freedom, the common good, rule of law, civic life, rights and responsibilities of government 
and citizens are inherent concepts and ideals of a democratic republic. Young students can acquire these 
understandings through children’s literature carefully selected to prompt discussion about these essential ideals for 
effective civic life.

 Reading Standards for Literature 3–5
The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and 
tasks. Rigor is also infused through the requirement that students read increasingly complex texts through the grades. Students advancing 
through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop skills and understandings 
mastered in preceding grades.

Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Key Ideas and Details

1. Read the fi ctional tale, Yertle the Turtle by Theodor 
Seuss Geisel with students about King Yertle who 
insisted on building a throne that reached to the 
sky on the backs of his “citizenry.” By ignoring the 
pleas of the populace, he selfi shly forced more 
and more turtles to climb the backs of others, 
causing great pain and discomfort. Finally, one of 
the turtles at the bottom of the pile rebelled in the 
form of a “burp,” sending the entire tower of turtles 
to fall and the king’s authority to plummet.

2. Refer to the key ideas and details in the story 
to educate students about the rights and 
responsibilities of citizens and the responsibility 
of government to act on behalf of the will of the 
people.

1. Ask and answer questions to demon-
strate understanding of a text, referring 
explicitly to the text as the basis for the 
answers.

2. Recount stories, including fables, folk-
tales, and myths from diverse cultures; 
determine the central message, lesson, 
or moral and explain how it is conveyed 
through key details in the text.

1. Refer to details and examples in a text 
when explaining what the text says 
explicitly and when drawing inferences 
from the text.

2. Determine a theme of a story, drama, or 
poem from details in the text; summarize 
the text.

1. Quote accurately from a text when explain-
ing what the text says explicitly and when 
drawing inferences from the text.

2. Determine a theme of a story, drama, or 
poem from details in the text, including 
how characters in a story or drama respond 
to challenges or how the speaker in a poem 
refl ects upon a topic; summarize the text.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Key Ideas and Details (Cont.)

3. Describe the characters in the story, the key ideas 
and details:
• Who was Yertle the Turtle and what role did he 

play in the community?
• What role did the other turtles play?
• At the beginning of the story, why was Yertle 

unhappy?
• What did he do to become happy?
• How was he able to force the other turtles to 

comply with his demands?
• Who was Mack and what did he do?
• How did Yertle respond to Mack’s complaint?
• What happened to cause Yertle the King to fall?
• What does the story teach us about the role 

and responsibility of government? The role and 
responsibilities of citizens?

3. Describe characters in a story (e.g., their 
traits, motivations, or feelings) and ex-
plain how their actions contribute to the 
sequence of events.

3. Describe in depth a character, setting, 
or event in a story or drama, drawing on 
specifi c details in the text (e.g., a charac-
ter’s thoughts, words, or actions).

3. Compare and contrast two or more charac-
ters, settings, or events in a story or drama, 
drawing on specifi c details in the text (e.g., 
how characters interact).

Craft and Structure
4. Identify new vocabulary words and phrases. Utilize 

strategies to determine meanings, distinguish 
literal from non-literal language, understand 
how they allude to Yertle and other signifi cant 
characters, and how the use of fi gurative language 
conveys meaning and emotion (e.g., fair, unfair, 
justice, unjust, benefi t, consequence).

5. Recognize different types of texts for different 
purposes. Identify the type of text the book 
represents (e.g., storybook, fantasy, realistic text) 
and its purpose (e.g., tell a story, give information).

6. Compare and contrast the points of view of the 
various characters, the author, and students:
• In the story, who follows the rules? Why?
• Who does not follow the rules? Why?
• How do the characters act in the beginning of 

the story, the middle and the end?
• What is the author trying to say?
• What is the illustrator trying to say?
• Which character do you agree with the most? 

Why?
• Which character do you disagree with the most? 

Why?
• What is YOUR point of view about the 

importance of following rules?

4. Determine the meaning of words and 
phrases as they are used in a text, distin-
guishing literal from nonliteral language. 
(See grade 3 Language Standards 4-6 
additional expectations.)

5. Refer to parts of stories, dramas, and 
poems when writing or speaking about a 
text, using terms such as chapter, scene, 
and stanza; describe how each successive 
part builds on earlier sections.

6. Distinguish their own point of view from 
that of the narrator or those of the charac-
ters.

4. Determine the meaning of words and 
phrases as they are used in a text, includ-
ing those that allude to signifi cant charac-
ters found in mythology (e.g., Hercule-
an). (See grade 4 Language Standards 
4-6 for additional expectations.)

5. Explain major differences among 
poems, drama, and prose, and refer to 
the structural elements of poems (e.g., 
verse, rhythm, meter) and drama (e.g., 
casts of characters, settings, descriptions, 
dialogue, stage directions) when writing 
or speaking about a text.

6. Compare and contrast the point of view 
from which different stories are narrated, 
including the difference between fi rst- 
and third-person narrations.

4. Determine the meaning of words and phrases 
as they are used in a text, including fi gura-
tive language such as metaphors and similes. 
(See grade 5 Language Standards 4-6 for 
additional expectations.)

5. Explain how a series of chapters, scenes, or 
stanzas fi ts together to provide the overall 
structure of a particular story, drama, or 
poem.

6. Describe how a narrator’s or speaker’s point 
of view infl uences how events are described.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Integration of Knowledge and Ideas

7. Extend the discussion of the story by analyzing the 
illustrations to consider the mood, theme and “big 
idea” of the role and responsibility of government 
and citizens in a democracy:
• As the tower of turtles was growing, what was 

the mood of Yertle? Of the other turtles?
• When the turtles expressed their pain, what was 

the mood of Yertle? Of the other turtles?
• When the king fi nally fell, what was the mood of 

the turtles? Of Yertle?
• What was the lesson learned for Yertle? For the 

other turtles?
• Was Yertle a good king? Why or why not?
• What makes a good ruler?
• What is the role and responsibility of rulers and 

of government?
• Were the turtles good citizens? Why or why 

not?
• What is the role and responsibility of citizens?
• Introduce the concept of democracy as a form 

of government that protects individual dignity, 
fairness, freedom, the common good, rule 
of law, civic life, rights and responsibilities of 
government and citizens.

7. Explain how specifi c aspects of a text’s 
illustrations contribute to what is con-
veyed by the words in a story (e.g., create 
mood, emphasize aspects of a character 
or setting).

8. (Not applicable to literature)

9. Compare and contrast the themes, set-
tings, and plots of stories written by the 
same author about the same or similar 
characters (e.g., in books from a series).

7. Make connections between the text of 
a story or drama and a visual or oral 
presentation of the text, identifying where 
each version refl ects specifi c descriptions 
and directions in the text.

8. (Not applicable to literature)

9. Compare and contrast the treatment of 
similar themes and topics (e.g., opposi-
tion of good and evil) and patterns of 
events (e.g., the quest) in stories, myths, 
and traditional literature from different 
cultures.

7. Analyze how visual and multimedia ele-
ments contribute to the meaning, tone, or 
beauty of a text (e.g., graphic novel, multi-
media presentation of fi ction, folktale, myth, 
poem).

8. (Not applicable to literature)

9. Compare and contrast stories in the same 
genre (e.g., mysteries and adventure stories) 
on their approaches to similar themes and 
topics.

Range of Reading and Level of Text Complexity
10. By the end of the year, read and compre-

hend literature, including stories, dramas, 
and poetry, at the high end of the grades 
2–3 text complexity band independently 
and profi ciently.

10. By the end of the year, read and com-
prehend literature, including stories, 
dramas, and poetry, in the grades 4–5 
text complexity band profi ciently, with 
scaffolding as needed at the high end of 
the range.

10. By the end of the year, read and compre-
hend literature, including stories, dramas, 
and poetry, at the high end of the grades 4–5 
text complexity band independently and 
profi ciently.
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Structure, Function, and Responsibility of a Representative Government
Utilize the Preamble of the U.S. Constitution and the Bill of Rights as informational text to strengthen students’ 
knowledge of the structure, function and powers of the federal government in our American democracy as well as the 
rights and responsibilities of citizens.

Reading Standards for Informational Text 3-5
Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:

Key Ideas and Details
1. Read the Preamble and Bill of Rights with 

students. Ask and answer questions to 
demonstrate understanding of explicit and implicit 
ideas regarding the purpose of government.

2. Determine the main idea of the Preamble and 
the Bill of Rights with support from key details. 
Summarize the text by drawing on key ideas to 
explain:
• How do the Preamble and the Bill of Rights 

defi ne the structure, function and responsibility 
of the federal government?

• How do these documents defi ne the role and 
responsibilities of citizens?

3. Describe the relationship between the series of 
events that led up to the writing and ratifi cation of 
the Constitution using language that pertains to 
time, sequence, and cause/effect.

1. Ask and answer questions to demon-
strate understanding of a text, referring 
explicitly to the text as the basis for the 
answers.

2. Determine the main idea of a text; 
recount the key details and explain how 
they support the main idea.

3. Describe the relationship between a series 
of historical events, scientifi c ideas or 
concepts, or steps in technical procedures 
in a text, using language that pertains to 
time, sequence, and cause/effect.

1. Refer to details and examples in a text 
when explaining what the text says 
explicitly and when drawing inferences 
from the text.

2. Determine the main idea of a text and ex-
plain how it is supported by key details; 
summarize the text.

3. Explain events, procedures, ideas, or 
concepts in a historical, scientifi c, or 
technical text, including what happened 
and why, based on specifi c information in 
the text.

1. Quote accurately from a text when explain-
ing what the text says explicitly and when 
drawing inferences from the text.

2. Determine two or more main ideas of a text 
and explain how they are supported by key 
details; summarize the text.

3. Explain the relationships or interactions 
between two or more individuals, events, 
ideas, or concepts in a historical, scientifi c, 
or technical text based on specifi c informa-
tion in the text.

Craft and Structure
4. Determine the meaning of general academic 

and domain-specifi c words and phrases in the 
Preamble and Bill of Rights (e.g., domestic 
tranquility, common defense, general welfare, 
blessings of liberty, establishment of religion, keep 
and bear arms, cruel and unusual punishment).

5. Describe, compare and contrast the text features 
of the Preamble and the Bill of Rights.

6. By reviewing and analyzing the historical events 
that led to the writing of the Preamble and the Bill 
of Rights, determine the authors’ point of view and 
rationale for writing these documents. Compare 
their point of view with yours – how is it the same 
and/or different?

4. Determine the meaning of general 
academic and domain-specifi c words 
and phrases in a text relevant to a grade 
3 topic or subject area. (See grade 3 
Language Standards 4-6 for additional 
expectations.)

5. Use text features and search tools (e.g., 
key words, sidebars, hyperlinks) to locate 
information relevant to a given topic ef-
fi ciently.

6. Distinguish their own point of view from 
that of the author of a text.

4. Determine the meaning of general 
academic and domain-specifi c words 
or phrases in a text relevant to a grade 
4 topic or subject area. (See grade 4 
Language Standards 4-6 for additional 
expectations.)

5. Describe the overall structure (e.g., chro-
nology, comparison, cause/effect, prob-
lem/solution) of events, ideas, concepts, 
or information in a text or part of a text.

6. Compare and contrast a fi rsthand and 
secondhand account of the same event or 
topic; describe the differences in focus 
and the information provided.

4. Determine the meaning of general academic 
and domain-specifi c words and phrases in 
a text relevant to a grade 5 topic or subject 
area. (See grade 5 Language Standards 4-6 
for additional expectations.)

5. Compare and contrast the overall structure 
(e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, 
or information in two or more texts.

6. Analyze multiple accounts of the same event 
or topic, noting important similarities and 
differences in the point of view they repre-
sent.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Integration of Knowledge and Ideas

7. Provide students with illustrated books, audiotape, 
or video that describe the Preamble and the Bill 
of Rights. Ask them to explain how information 
presented in these formats contributed to their 
understanding of the documents.

8. Break down each document into sections 
that convey different ideas. Ask students to 
demonstrate their understanding of each section 
(e.g., where, when, why, and how key ideas occur) 
visually, orally, and/or kinesthetically through a 
performance.

9. Provide students with a graphic organizer to 
compare and contrast the Preamble and the Bill of 
Rights.
• How are the two documents the same? How are 

they different?
• How do they defi ne the role and responsibilities 

of citizens then and now?

7. Use information gained from illustrations 
(e.g., maps, photographs) and the words 
in a text to demonstrate understanding of 
the text (e.g., where, when, why, and how 
key events occur).

8. Describe the logical connection between 
particular sentences and paragraphs in a 
text (e.g., comparison, cause/effect, fi rst/
second/third in a sequence).

9. Compare and contrast the most important 
points and key details presented in two 
texts on the same topic.

7. Interpret information presented visually, 
orally, or quantitatively (e.g., in charts, 
graphs, diagrams, timelines, animations, 
or interactive elements on webpages) and 
explain how the information contributes 
to an understanding of the text in which it 
appears.

8. Explain how an author uses reasons and 
evidence to support particular points in a 
text.

9. Integrate information from two texts on 
the same topic in order to write or speak 
about the subject knowledgeably.

7. Draw on information from multiple print or 
digital sources, demonstrating the ability to 
locate an answer to a question quickly or to 
solve a problem effi ciently.

8. Explain how an author uses reasons and 
evidence to support particular points in a 
text, identifying which reasons and evidence 
support which point(s).

9. Integrate information from several texts on 
the same topic in order to write or speak 
about the subject knowledgeably.

Range of Reading and Level of Text Complexity
10. By the end of the year, read and com-

prehend informational texts, including 
history/social studies, science, and tech-
nical texts, at the high end of the grades 
2–3 text complexity band independently 
and profi ciently.

10. By the end of year, read and compre-
hend informational texts, including his-
tory/social studies, science, and technical 
texts, in the grades 4–5 text complexity 
band profi ciently, with scaffolding as 
needed at the high end of the range.

10. By the end of the year, read and compre-
hend informational texts, including history/
social studies, science, and technical texts, at 
the high end of the grades 4–5 text complex-
ity band independently and profi ciently.
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Structure, Function, and Responsibility of a Representative Government
Utilize the Preamble of the U.S. Constitution and the Bill of Rights as informational text to strengthen students’ 
knowledge of the structure, function and powers of the federal government in our American democracy as well as the 
rights and responsibilities of citizens.

Writing Standards 3–5
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabu-
lary and syntax to the development and organization of ideas, and they should address increasingly demanding content and sources. Students 
advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop skills and understand-
ings mastered in preceding grades. The expected growth in student writing ability is refl ected both in the standards themselves and in the 
collection of annotated student writing samples in Appendix C in the California Common Core State Standards for English Language Arts.

Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Text Types and Purposes

1. Engage students in a process to develop a 
Preamble and Bill of Rights for their classroom. 
Begin by asking students to:
• Identify the rights and responsibilities of the 

school, the teacher and the students.
• Identify specifi c problems or potential problems 

that may violate the rights of the school, teacher 
and students.

2. Post the Preamble and Bill of Rights in the 
classroom and ask students to write informative/
explanatory text that conveys the process, 
purpose, rationale and ideas behind their 
development utilizing the specifi c components 
described in subsection 2 in the adjacent columns.

1. Write opinion pieces on topics or texts, 
supporting a point of view with reasons.
a. Introduce the topic or text they are 

writing about, state an opinion, and 
create an organizational structure that 
lists reasons.

b. Provide reasons that support the opin-
ion.

c. Use linking words and phrases (e.g., 
because, therefore, since, for example) 
to connect opinion and reasons.

d. Provide a concluding statement or sec-
tion.

1. Write opinion pieces on topics or texts, 
supporting a point of view with reasons 
and information.
a. Introduce a topic or text clearly, state 

an opinion, and create an organiza-
tional structure in which related ideas 
are grouped to support the writer’s 
purpose.

b. Provide reasons that are supported by 
facts and details.

c. Link opinion and reasons using words 
and phrases (e.g., for instance, in order 
to, in addition).

d. Provide a concluding statement or sec-
tion related to the opinion presented.

1. Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information.
a. Introduce a topic or text clearly, state 

an opinion, and create an organizational 
structure in which ideas are logically 
grouped to support the writer’s purpose.

b. Provide logically ordered reasons that are 
supported by facts and details.

c. Link opinion and reasons using words, 
phrases, and clauses (e.g., consequently, 
specifi cally).

d. Provide a concluding statement or section 
related to the opinion presented.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Text Types and Purposes (Cont.)

3. Ask students to publish the Preamble and Bill of 
Rights in the school/classroom newsletter and 
write opinion pieces that support the process, 
purpose, rationale and ideas behind their 
development utilizing the specifi c components 
described in subsection 1 in the adjacent columns.

4. Ask students to conduct a poll among 
administrators, teachers and students at their 
school to get their reaction to the Preamble 
and Bill of Rights created for their classroom. 
Ask students to use the information to write a 
narrative of their experience utilizing the specifi c 
components described in the adjacent columns.

2. Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly.
a. Introduce a topic and group related 

information together; include illustra-
tions when useful to aiding compre-
hension.

b. Develop the topic with facts, defi ni-
tions, and details.

c. Use linking words and phrases (e.g., 
also, another, and, more, but) to 
connect ideas within categories of 
information.

d. Provide a concluding statement or sec-
tion.

3. Write narratives to develop real or imag-
ined experiences or events using effective 
technique, descriptive details, and clear 
event sequences.
a. Establish a situation and introduce a 

narrator and/or characters; organize an 
event sequence that unfolds naturally.

b. Use dialogue and descriptions of ac-
tions, thoughts, and feelings to develop 
experiences and events or show the 
response of characters to situations.

c. Use temporal words and phrases to 
signal event order.

d. Provide a sense of closure.

2. Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly.
a. Introduce a topic clearly and group 

related information in paragraphs and 
sections; include formatting (e.g., 
headings), illustrations, and multime-
dia when useful to aiding comprehen-
sion.

b. Develop the topic with facts, defi ni-
tions, concrete details, quotations, or 
other information and examples related 
to the topic.

c. Link ideas within categories of infor-
mation using words and phrases (e.g., 
another, for example, also, because).

d. Use precise language and domain-
specifi c vocabulary to inform about or 
explain the topic.

e. Provide a concluding statement or 
section related to the information or 
explanation presented.

3. Write narratives to develop real or imag-
ined experiences or events using effective 
technique, descriptive details, and clear 
event sequences.
a. Orient the reader by establishing a situ-

ation and introducing a narrator and/or 
characters; organize an event sequence 
that unfolds naturally.

b. Use dialogue and description to devel-
op experiences and events or show the 
responses of characters to situations.

c. Use a variety of transitional words and 
phrases to manage the sequence of 
events.

d. Use concrete words and phrases and 
sensory details to convey experiences 
and events precisely.

e. Provide a conclusion that follows from 
the narrated experiences or events.

2. Write informative/explanatory texts to exam-
ine a topic and convey ideas and information 
clearly.
a. Introduce a topic clearly, provide a general 

observation and focus, and group related 
information logically; include formatting 
(e.g., headings), illustrations, and multi-
media when useful to aiding comprehen-
sion.

b. Develop the topic with facts, defi nitions, 
concrete details, quotations, or other infor-
mation and examples related to the topic.

c. Link ideas within and across categories 
of information using words, phrases, and 
clauses (e.g., in contrast, especially).

d. Use precise language and domain-specifi c 
vocabulary to inform about or explain the 
topic.

e. Provide a concluding statement or section 
related to the information or explanation 
presented.

3. Write narratives to develop real or imagined 
experiences or events using effective tech-
nique, descriptive details, and clear event 
sequences.
a. Orient the reader by establishing a situ-

ation and introducing a narrator and/or 
characters; organize an event sequence 
that unfolds naturally.

b. Use narrative techniques, such as dia-
logue, description, and pacing, to develop 
experiences and events or show the re-
sponses of characters to situations.

c. Use a variety of transitional words, phras-
es, and clauses to manage the sequence of 
events.

d. Use concrete words and phrases and 
sensory details to convey experiences and 
events precisely.

e. Provide a conclusion that follows from the 
narrated experiences or events.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Production and Distribution of Writing

5. Continue to guide the production and distribution 
of the writing project described above to meet the 
standards described in the adjacent columns.

4. With guidance and support from adults, 
produce writing in which the develop-
ment and organization are appropriate 
to task and purpose. (Grade-specifi c 
expectations for writing types are defi ned 
in standards 1–3 above.)

5. With guidance and support from peers 
and adults, develop and strengthen writ-
ing as needed by planning, revising, and 
editing. (Editing for conventions should 
demonstrate command of Language Stan-
dards 1–3 up to and including grade 3.)

6. With guidance and support from adults, 
use technology to produce and publish 
writing (using keyboarding skills) as well 
as to interact and collaborate with others.

4. Produce clear and coherent writing 
(including multiple-paragraph texts) 
in which the development and organiza-
tion are appropriate to task, purpose, and 
audience. (Grade-specifi c expectations 
for writing types are defi ned in standards 
1–3 above.)

5. With guidance and support from peers 
and adults, develop and strengthen writ-
ing as needed by planning, revising, and 
editing. (Editing for conventions should 
demonstrate command of Language Stan-
dards 1–3 up to and including grade 4.)

6. With some guidance and support from 
adults, use technology, including the 
Internet, to produce and publish writing 
as well as to interact and collaborate with 
others; demonstrate suffi cient command 
of keyboarding skills to type a minimum 
of one page in a single sitting.

4. Produce clear and coherent writing (includ-
ing multiple-paragraph texts) in which the 
development and organization are appropri-
ate to task, purpose, and audience. (Grade-
specifi c expectations for writing types are 
defi ned in standards 1–3 above.)

5. With guidance and support from peers and 
adults, develop and strengthen writing as 
needed by planning, revising, editing, rewrit-
ing, or trying a new approach. (Editing for 
conventions should demonstrate command 
of Language Standards 1–3 up to and includ-
ing grade 5.)

6. With some guidance and support from 
adults, use technology, including the 
Internet, to produce and publish writing 
as well as to interact and collaborate with 
others; demonstrate suffi cient command of 
keyboarding skills to type a minimum of two 
pages in a single sitting.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Research to Build and Present Knowledge

7. Ask students to conduct short research projects to 
further their knowledge of the topic.
• What process do other classrooms and schools 

utilize to identify the roles and responsibilities of 
students, teachers and school administrators?

• What is done at the local community, county, 
state and nation to identify the role and 
responsibilities of government and citizens? 
Where are these documents kept? How are 
they implemented and enforced?

7. Conduct short research projects that build 
knowledge about a topic.

8. Recall information from experiences or 
gather information from print and digital 
sources; take brief notes on sources and 
sort evidence into provided categories.

9. (Begins in grade 4)

7. Conduct short research projects that build 
knowledge through investigation of dif-
ferent aspects of a topic.

8. Recall relevant information from experi-
ences or gather relevant information 
from print and digital sources; take notes, 
paraphrase, and categorize information, 
and provide a list of sources.

9. Draw evidence from literary or informa-
tional texts to support analysis, refl ection, 
and research.
a. Apply grade 4 Reading Standards to 

literature (e.g., “Describe in depth a 
character, setting, or event in a story 
or drama, drawing on specifi c details 
in the text [e.g., a character’s thoughts, 
words, or actions].”).

b. Apply grade 4 Reading Standards to 
informational texts (e.g., “Explain how 
an author uses reasons and evidence to 
support particular points in a text”).

7. Conduct short research projects that use 
several sources to build knowledge through 
investigation of different aspects of a topic.

8. Recall relevant information from experienc-
es or gather relevant information from print 
and digital sources; summarize or paraphrase 
information in notes and fi nished work, and 
provide a list of sources.

9. Draw evidence from literary or information-
al texts to support analysis, refl ection, and 
research.
a. Apply grade 5 Reading Standards to 

literature (e.g., “Compare and contrast two 
or more characters, settings, or events in 
a story or a drama, drawing on specifi c 
details in the text [e.g., how characters 
interact]”).

b. Apply grade 5 Reading Standards to 
informational texts (e.g., “Explain how an 
author uses reasons and evidence to sup-
port particular points in a text, identifying 
which reasons and evidence support which 
point[s]”).

Range of Writing
8. Provide opportunities for students to continue to 

write on this subject in a “Constitutional Journal.” 
Vary the time frames, range of tasks, purposes 
and audiences.

10. Write routinely over extended time 
frames (time for research, refl ection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specifi c tasks, purposes, and 
audiences.

10. Write routinely over extended time 
frames (time for research, refl ection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specifi c tasks, purposes, and 
audiences.

10. Write routinely over extended time frames 
(time for research, refl ection, and revision) 
and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specifi c 
tasks, purposes, and audiences.
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Structure, Function, and Responsibility of a Representative Government

Speaking and Listening Standards 3–5
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Students advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop 
skills and understandings mastered in preceding grades.

Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Comprehension and Collaboration

Utilize the Speaking and Listening Standards 
in the adjacent columns to guide collaborative 
conversations about the structure, function, and 
powers of the federal government as well as the 
role and responsibilities of citizens. Teaching 
and practicing civil discourse in this way model 
the importance of deliberate conversations in a 
democratic society and allow students opportunities 
to acquire this vital civic skill.

1. Engage effectively in a range of collabor-
ative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners 
on grade 3 topics and texts, building on 
others’ ideas and expressing their own 
clearly.
a. Come to discussions prepared, having 

read or studied required material; 
explicitly draw on that preparation and 
other information known about the 
topic to explore ideas under discussion.

b. Follow agreed-upon rules for discus-
sions (e.g., gaining the fl oor in respect-
ful ways, listening to others with care, 
speaking one at a time about the topics 
and texts under discussion).

c. Ask questions to check understanding 
of information presented, stay on topic, 
and link their comments to the remarks 
of others.

d. Explain their own ideas and under-
standing in light of the discussion.

2. Determine the main ideas and supporting 
details of a text read aloud or information 
presented in diverse media and formats, 
including visually, quantitatively, and 
orally.

3. Ask and answer questions about informa-
tion from a speaker, offering appropriate 
elaboration and detail.

1. Engage effectively in a range of collabor-
ative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners 
on grade 4 topics and texts, building on 
others’ ideas and expressing their own 
clearly.
a. Come to discussions prepared, having 

read or studied required material; 
explicitly draw on that preparation and 
other information known about the 
topic to explore ideas under discussion.

b. Follow agreed-upon rules for discus-
sions and carry out assigned roles.

c. Pose and respond to specifi c questions 
to clarify or follow up on information, 
and make comments that contribute to 
the discussion and link to the remarks 
of others.

d. Review the key ideas expressed and 
explain their own ideas and under-
standing in light of the discussion.

2. Paraphrase portions of a text read aloud 
or information presented in diverse media 
and formats, including visually, quantita-
tively, and orally.

3. Identify the reasons and evidence a 
speaker or media source provides to 
support particular points.

1. Engage effectively in a range of collabora-
tive discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 
5 topics and texts, building on others’ ideas 
and expressing their own clearly.
a. Come to discussions prepared, having 

read or studied required material; explic-
itly draw on that preparation and other 
information known about the topic to 
explore ideas under discussion.

b. Follow agreed-upon rules for discussions 
and carry out assigned roles.

c. Pose and respond to specifi c questions by 
making comments that contribute to the 
discussion and elaborate on the remarks of 
others.

d. Review the key ideas expressed and draw 
conclusions in light of information and 
knowledge gained from the discussions.

2. Summarize a written text read aloud or 
information presented in diverse media and 
formats, including visually, quantitatively, 
and orally.

3. Summarize the points a speaker or media 
source makes and explain how each claim 
is supported by reasons and evidence, and 
identify and analyze any logical fallacies.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Presentation of Knowledge and Ideas

Allow students opportunities to present their 
knowledge and ideas about the structure, function, 
and powers of the federal government as well as the 
role and responsibilities of citizens through a variety 
of vehicles (e.g., drawings, visuals, graphics, audio 
recordings).

Experiment with different formats including 
informative/explanatory, narrative presentations 
and/or opinionated speeches that provide logical 
evidence and rationale for the benefi ts and 
challenges to fulfi lling the rights and responsibilities 
of government and its citizens. Utilize the standards 
in the adjacent columns to guide their work.

4. Report on a topic or text, tell a story, or 
recount an experience with appropriate 
facts and relevant, descriptive details, 
speaking clearly at an understandable 
pace.
a. Plan and deliver an informative/

explanatory presentation on a topic 
that: organizes ideas around major 
points of information, follows a 
logical sequence, includes support-
ing details, uses clear and specifi c 
vocabulary, and provides a strong 
conclusion.

5. Create engaging audio recordings of sto-
ries or poems that demonstrate fl uid read-
ing at an understandable pace; add visual 
displays when appropriate to emphasize 
or enhance certain facts or details.

6. Speak in complete sentences when ap-
propriate to task and situation in order to 
provide requested detail or clarifi cation. 
(See grade 3 Language Standards 1 and 3 
for specifi c expectations.)

4. Report on a topic or text, tell a story, or 
recount an experience in an organized 
manner, using appropriate facts and 
relevant, descriptive details to support 
main ideas or themes; speak clearly at an 
understandable pace.
a. Plan and deliver a narrative presen-

tation that: relates ideas, observa-
tions, or recollections; provides a 
clear context and includes clear 
insight into why the event or experi-
ence is memorable.

5. Add audio recordings and visual displays 
to presentations when appropriate to 
enhance the development of main ideas 
or themes.

6. Differentiate between contexts that call 
for formal English (e.g., presenting ideas) 
and situations where informal discourse 
is appropriate (e.g., small-group discus-
sion); use formal English when appro-
priate to task and situation. (See grade 
4 Language Standards 1 for specifi c 
expectations.)

4. Report on a topic or text or present an opin-
ion, sequencing ideas logically and using 
appropriate facts and relevant, descriptive 
details to support main ideas or themes; 
speak clearly at an understandable pace.
a. Plan and deliver an opinion speech that: 

states an opinion, logically sequences 
evidence to support the speaker’s posi-
tion, uses transition words to effectively 
link opinions and evidence (e.g., con-
sequently and therefore), and provides 
a concluding statement related to the 
speaker’s position.

b. Memorize and recite a poem or section 
of a speech or historical document using 
rate, expression, and gestures appropri-
ate to the selection.

5. Include multimedia components (e.g., graph-
ics, sound) and visual displays in presen-
tations when appropriate to enhance the 
development of main ideas or themes.

6. Adapt speech to a variety of contexts and 
tasks, using formal English when appropriate 
to task and situation. (See grade 5 Language 
Standards 1 and 3 for specifi c expectations.)
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Structure, Function, and Responsibility of a Representative Government
Language Standards

Language Standards 3-5
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Students advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop 
skills and understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to re-
quire continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk 
(*). For a complete list, see the table on page 29 in the California Common Core State Standards for English Language Arts. For an example 
of how these skills develop in sophistication, see Appendix A also in the California Common Core State Standards for English Language Arts.

Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Vocabulary Acquisition and Use

1. Determine and clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on reading content, choosing from a range of 
strategies (e.g., bill of a duck, pay the bill, Bill of 
Rights).
• Determine the meaning of a word using Greek 

and Latin affi xes (e.g., reason/reasonable, 
power/powerful, unjust/unfair/uncivil).

• Consult reference materials to fi nd 
pronunciation and clarify meaning (e.g., 
inalienable rights, we the people, of the people, 
a more perfect union).

2. Demonstrate understanding of word relationships 
and nuances in word meanings.
• Describe situations as fair or unfair, civil or 

uncivil, orderly or disorderly.
• Use words and phrases to demonstrate word 

relationships, fi gurative language and nuances 
in word meanings. (e.g., ensure domestic 
tranquility, promote the general welfare, ordain 
and establish, secure the blessings of liberty).

1. Determine or clarify the meaning of un-
known and multiple-meaning words and 
phrases based on grade 3 reading and 
content, choosing fl exibly from a range 
of strategies.
a. Use sentence-level context as a clue to 

the meaning of a word or phrase.
b. Determine the meaning of the new 

word formed when a known affi x is 
added to a known word (e.g., agree-
able/disagreeable, comfortable/uncom-
fortable, care/careless, heat/preheat).

c. Use a known root word as a clue to the 
meaning of an unknown word with the 
same root (e.g., company, companion).

d. Use glossaries or beginning dictionar-
ies, both print and digital, to determine 
or clarify the precise meaning of key 
words and phrases in all content areas.

2. Demonstrate understanding of word rela-
tionships and nuances in word meanings.
a. Distinguish the literal and non-literal 

meanings of words and phrases in 
context (e.g., take steps).

b. Identify real-life connections between 
words and their use (e.g., describe 
people who are friendly or helpful).

c. Distinguish shades of meaning among 
related words that describe states of 
mind or degrees of certainty (e.g., 
knew, believed, suspected, heard, 
 wondered).

1. Determine or clarify the meaning of un-
known and multiple-meaning words and 
phrases based on grade 4 reading and 
content, choosing fl exibly from a range 
of strategies.
a. Use context (e.g., defi nitions, exam-

ples, or restatements in text) as a clue 
to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek 
and Latin affi xes and roots as clues to 
the meaning of a word (e.g., telegraph, 
photograph, autograph).

c. Consult reference materials (e.g., 
dictionaries, glossaries, thesauruses), 
both print and digital, to fi nd the 
pronunciation and determine or clarify 
the precise meaning of key words and 
phrases and to identify alternate 
word choices in all content areas.

2. Demonstrate understanding of fi gurative 
language, word relationships, and nu-
ances in word meanings.
a. Explain the meaning of simple similes 

and metaphors (e.g., as pretty as a 
picture) in context.

b. Recognize and explain the meaning of 
common idioms, adages, and proverbs.

c. Demonstrate understanding of words 
by relating them to their opposites 
(antonyms) and to words with similar 
but not identical meanings (synonyms).

1. Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 5 reading and 
content, choosing fl exibly from a range of 
strategies.
a. Use context (e.g., cause/effect relation-

ships and comparisons in text) as a clue to 
the meaning of a word or phrase.

b. Use common, grade-appropriate Greek 
and Latin affi xes and roots as clues to 
the meaning of a word (e.g., photograph, 
photosynthesis).

c. Consult reference materials (e.g., diction-
aries, glossaries, thesauruses), both print 
and digital, to fi nd the pronunciation and 
determine or clarify the precise meaning 
of key words and phrases and to identify 
alternate word choices in all content 
areas.

2. Demonstrate understanding of fi gurative 
language, word relationships, and nuances in 
word meanings.
a. Interpret fi gurative language, including 

similes and metaphors, in context.
b. Recognize and explain the meaning of 

common idioms, adages, and proverbs.
c. Use the relationship between particular 

words (e.g., synonyms, antonyms, homo-
graphs) to better understand each of the 
words.
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Civic Education Connections: Grade 3 Students: Grade 4 Students: Grade 5 Students:
Vocabulary Acquisition and Use (Cont.)

3. Acquire and utilize accurately grade-appropriate 
general academic and domain-specifi c words and 
phrases (e.g., When developing new rules for the 
classroom everyone felt good about being heard, 
though not everyone agreed that every rule was 
fair. After the rules were written, everyone agreed 
to follow them).

3. Acquire and use accurately grade-appro-
priate conversational, general academic, 
and domain-specifi c words and phrases, 
including those that signal spatial and 
temporal relationships (e.g., After dinner 
that night we went looking for them).

3. Acquire and use accurately grade-appro-
priate general academic and domain-spe-
cifi c words and phrases, including those 
that signal precise actions, emotions, or 
states of being (e.g., quizzed, whined, 
stammered) and that are basic to a par-
ticular topic (e.g., wildlife, conservation, 
and endangered when discussing animal 
preservation).

3. Acquire and use accurately grade-appropri-
ate general academic and domain-specifi c 
words and phrases, including those that 
signal contrast, addition, and other logical 
relationships (e.g., however, although, never-
theless, similarly, moreover, in addition).
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Civic Education Connections to Common Core Standards for English Language Arts and 
Literacy in History/Social Studies, Science, and Technical Subjects, Grades 6-8

As students mature cognitively and acquire a wide array of academic and life experiences, they can build upon 
prior knowledge to expand their subject matter knowledge and further develop critical thinking and problem solving, 
collaboration, creativity and innovation and communication skills in preparation for college, career and citizenship in 
the 21st century. The following higher order cognitive and participatory skills contextualized to achieve civic literacy 
can be integrated throughout the English Language Arts curriculum.

• Distinguish fact from opinion in writing and oral delivery in various genres and sources, including historical fi ction 
and nonfi ction, Internet sources, media, and print;

• Evaluate and assess the credibility of sources of information including primary and secondary sources, the media, 
and Internet sources;

• Analyze historical events, documents, social movements, political issues, and current events through the principles 
of democracy, signifi cance, and reasoned solutions or outcomes;

• Identify philosophical perspectives of political, historical, social, and economic beliefs for historical viewpoints, 
contemporary opinions, and communication strategies that shape attitudes and dispositions;

• Construct arguments and positions that consider multiple perspectives, broad consideration of effects (short-term 
and long-term), constitutional applications, and practical considerations for a democratic society;

• Understand and explain the dynamic relationship between philosophical values and principles and change of 
economic, political, historical and social signifi cance;

• Develop an effective decision-making process that includes fact-fi nding, consideration of multiple perspectives, 
alternatives and options, pro and con arguments (cost-benefi t analysis), a consensus-building process, and a 
position defended with valid claims and logical reasoning;

• Engage in dialogue about controversial issues that seeks to understand and respect various points of view and 
practices civil discourse and debate.
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The Historic Road to Civic Literacy:
Lessons of the Past to Inform Civic Action Today
The ideals and principles of our American democracy can be traced back to the ancient civilizations of Greece and 
Rome, various religions and belief systems and early philosophers. Understanding the evolution of our democratic 
society provides an important foundation for students to contextualize and apply civic learning to current issues in 
today’s society. 

Reading Standards for Informational Text 6-8
Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:

Key Ideas and Details

The Rise of Democratic Ideals
Utilize informational texts regarding ancient 
civilizations, world history and/or United States 
history to understand the historical development 
of the rule of law and the role and responsibility 
of government in a civil society and how these 
principles evolved over time.

Ancient Civilizations: Up to 500 A.D.
Read primary and secondary sources that describe 
Hammurabi’s Code, basic concepts of Hebrew law 
as set forth in the Torah, central beliefs of Judaism, 
Hinduism, Buddhism, Confucianism, and Christianity, 
and the fundamental ideas of democracy in classical 
Greece and the institutions of representative 
government established during the Roman Republic.

For example, ask students to select one of the 
tables of the 12 Tables of Roman Law and read the 
included laws. Determine the key ideas and central 
purpose of each law. Draw inferences about Roman 
society and political values of Roman society.

Ask students to read selected quotations from 
Confucius to identify key ideas, details and make 
inferences about the values of Chinese society.

1. Cite textual evidence to support analysis 
of what the text says explicitly as well as 
inferences drawn from the text.

2. Determine a central idea of a text and 
how it is conveyed through particular 
details; provide a summary of the text 
distinct from personal opinions or judg-
ments.

3. Analyze in detail how a key individual, 
event, or idea is introduced, illustrated, 
and elaborated in a text (e.g., through 
examples or anecdotes).

1. Cite several pieces of textual evidence 
to support analysis of what the text says 
explicitly as well as inferences drawn 
from the text.

2. Determine two or more central ideas in a 
text and analyze their development over 
the course of the text; provide an objec-
tive summary of the text.

3. Analyze the interactions among individu-
als, events, and ideas in a text (e.g., how 
ideas infl uence individuals or events, 
or how individuals infl uence ideas or 
events).

1. Cite the textual evidence that most strongly 
supports an analysis of what the text says 
explicitly as well as inferences drawn from 
the text.

2. Determine a central idea of a text and ana-
lyze its development over the course of the 
text, including its relationship to supporting 
ideas; provide an objective summary of the 
text.

3. Analyze how a text makes connections and 
distinctions among individuals, ideas, or 
events (e.g., through comparisons, analogies, 
or categories).
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Key Ideas and Details (Cont.)

World History 500 – 1789 A.D.
Read primary and secondary sources that describe 
the signifi cance of the Qur’an and Sunnah on 
Islamic beliefs, practice, law and daily life, and the 
geographic, political, economic, religious, and social 
structures of the civilizations and governments of 
Medieval China, Japan, sub-Saharan civilizations 
of Ghana and Mali in Medieval Africa, and Medieval 
Europe.

For example, read the Petition of the 
Third Estate of Women to the King (1789). 
Determine the central idea of the text and analyze 
the supporting ideas.

United States History
Read primary and secondary sources including the 
Magna Carta, the Petition of Rights, the English Bill 
of Rights, the Mayfl ower Compact, the American 
Declaration of Independence, the Federalist Papers 
(e.g., Nos. 10, 14, 78, 84), Articles of Confederation 
and U.S. Constitution.

Analyze, compare and contrast texts from various 
time periods and regions to determine the following 
central themes and enduring understandings:
• How did belief systems, geographic, political, 

economic, religious, and social structures impact 
the rule of law and government institutions?

• How did the fundamental ideas of democracy 
evolve over time?

• How did the development of democratic ideas 
in classical Greece, political institutions during 
the Roman Republic and Roman concepts of 
citizenship and representative government 
infl uence the American political system?

• How did the emergence of classical republicanism 
and concern for the common good infl uence 
American democratic institutions?

• How did the idea of constitutional government 
infl uence the Founders of the United States?
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Key Ideas and Details (Cont.)

Connections From the Past – Civic Action 
for Today
Access a variety of print and online media sources 
to study current events regarding government 
institutions, democratic ideals, and the role and 
responsibility of government and its citizens. Focus 
on one current public policy issue and respond to the 
following questions:
• Are there confl icting points of view? If so, describe 

them.
• How do the various issues or points of view 

support or deny the rights of citizens in 
an oligarchy? A monarchy? A republic? A 
constitutional government?

• What is the role of a constitutional government in 
resolving this issue?

• What is the role of citizens living in a democracy in 
resolving this issue?

• How can the issue be resolved in a constitutional 
manner that protects the rights of individuals while 
also promoting the common good?

Identify a public policy issue in your school or 
community. Gather informational text from a variety 
of sources to analyze and understand:
• the cause(s) of the issue;
• confl icting points of view about the issue – why is 

this a problem and to whom?
• which individuals or groups are affected; which are 

not affected;
• various solutions that are constitutional and 

unconstitutional;
• pro/con arguments and cost/benefi t analysis of 

various solutions.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Craft and Structure

The Rise of Democratic Ideals
Determine the meaning and historical context of 
words and phrases, the concepts they convey and 
their impact on government institutions and civic 
life, including rule of law, codes of conduct, social 
order, free society, moral and ethical standards, 
codifi cation of laws, oligarchy, monarchy, republic, 
direct democracy, representative government, 
constitutional government, federalism, popular 
sovereignty, separation of powers, checks and 
balances, natural rights, limited government, consent 
of the governed, common good.

Determine how various authors’ points of view are 
conveyed in text and how they may compare or 
contrast with other points of view. For example, when 
reading historical text, ask students, how does the 
point of view in a text written by a federalist compare 
with a text written by an anti-federalist?

Connections From the Past – Civic Action 
for Today
Identify an editorial, an op-ed article or a point/
counterpoint article from a newspaper or electronic 
media source about a current event, problem or 
issue. Determine the points of view of various 
authors with attention given to how their opinions are 
conveyed in the text. For example,
• Are newspaper articles balanced in their 

presentation of information?
• Are quotes from public offi cials or private citizens 

utilized to promote a particular point of view or 
multiple points of view?

• Are there particular words or phrases that convey 
a biased one-sided perspective or multiple 
perspectives?

• How do authors address confl icting or alternate 
points of view?

• How are photographs or images utilized to convey 
a point of view?

4. Determine the meaning of words and 
phrases as they are used in a text, includ-
ing fi gurative, connotative, and technical 
meanings. (See grade 6 Language Stan-
dards 4-6 for additional expectations.)

5. Analyze how a particular sentence, 
paragraph, chapter, or section fi ts into the 
overall structure of a text and contributes 
to the development of the ideas.
a. Analyze the use of text features (e.g., 

graphics, headers, captions) in popu-
lar media.

6. Determine an author’s point of view or 
purpose in a text and explain how it is 
conveyed in the text.

4. Determine the meaning of words and 
phrases as they are used in a text, includ-
ing fi gurative, connotative, and technical 
meanings; analyze the impact of a spe-
cifi c word choice on meaning and tone. 
(See grade 7 Language Standards 4-6 
for additional expectations.)

5. Analyze the structure an author uses to 
organize a text, including how the major 
sections contribute to the whole and to 
the development of the ideas.
a. Analyze the use of text features (e.g., 

graphics, headers, captions) in pub-
lic documents.

6. Determine an author’s point of view or 
purpose in a text and analyze how the 
author distinguishes his or her position 
from that of others.

4. Determine the meaning of words and phrases 
as they are used in a text, including fi gura-
tive, connotative, and technical meanings; 
analyze the impact of specifi c word choices 
on meaning and tone, including analogies 
or allusions to other texts. (See grade 8 
Language Standards 4-6 for additional 
expectations.)

5. Analyze in detail the structure of a specifi c 
paragraph in a text, including the role of par-
ticular sentences in developing and refi ning a 
key concept.
a. Analyze the use of text features (e.g., 

graphics, headers, captions) in consum-
er materials.

6. Determine an author’s point of view or 
purpose in a text and analyze how the author 
acknowledges and responds to confl icting 
evidence or viewpoints.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Integration of Knowledge and Ideas

The Rise of Democratic Ideals
Describe how various documents provide arguments 
to support specifi c claims. Is the reasoning sound? 
Is the evidence relevant and suffi cient to support the 
arguments?

For example,
• How does the Declaration of Independence 

support an argument for independence using 
specifi c claims in the Declaration as rationale for 
independence?

• How does Abraham Lincoln support or not support 
claims made in the Gettysburg Address?

Compare and contrast information presented as a 
primary and secondary source about a particular 
topic or issue. For example, ask students to analyze 
information, arguments and claims set forth in the 
Declaration of Independence with information, 
arguments and claims in secondary sources that 
describe the document.
• What are the advantages of utilizing primary 

sources to develop a coherent understanding of a 
topic or issue? What are the disadvantages?

• What are the advantages of utilizing secondary 
sources as seen in print, digital text, video, 
multimedia or other mediums to develop a 
coherent understanding of a topic or issue? What 
are the disadvantages?

7. Integrate information presented in dif-
ferent media or formats (e.g., visually, 
quantitatively) as well as in words to 
develop a coherent understanding of a 
topic or issue.

8. Trace and evaluate the argument and 
specifi c claims in a text, distinguishing 
claims that are supported by reasons and 
evidence from claims that are not.

9. Compare and contrast one author’s pre-
sentation of events with that of another 
(e.g., a memoir written by and a biogra-
phy on the same person).

7. Compare and contrast a text to an audio, 
video, or multimedia version of the text, 
analyzing each medium’s portrayal of 
the subject (e.g., how the delivery of a 
speech affects the impact of the words).

8. Trace and evaluate the argument and spe-
cifi c claims in a text, assessing whether 
the reasoning is sound and the evidence 
is relevant and suffi cient to support the 
claims.

9. Analyze how two or more authors writing 
about the same topic shape their presenta-
tions of key information by emphasizing 
different evidence or advancing different 
interpretations of facts.

7. Evaluate the advantages and disadvantages 
of using different mediums (e.g., print or 
digital text, video, multimedia) to present a 
particular topic or idea.

8. Delineate and evaluate the argument and 
specifi c claims in a text, assessing whether 
the reasoning is sound and the evidence is 
relevant and suffi cient; recognize when ir-
relevant evidence is introduced.

9. Analyze a case in which two or more texts 
provide confl icting information on the same 
topic and identify where the texts disagree 
on matters of fact or interpretation.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Integration of Knowledge and Ideas (Cont.)

Connections From the Past – Civic Action 
for Today
When addressing a current public policy issue, 
integrate information from a variety of media sources 
including newspapers, magazines, internet sources, 
and online discussion boards to develop a coherent 
understanding of the problem or issue. Trace and 
evaluate the various arguments and claims of 
different authors based on sound, relevant reasoning 
and evidence. Analyze fi ndings to inform a position 
on the topic. Share your position with others to reach 
consensus about a public policy solution to the 
problem. Contextualize your response according to 
the ideals and principles of a democratic society:
• Does the problem/issue violate the human, social, 

and/or political rights of individuals defi ned in 
the Declaration of Independence and the U.S. 
Constitution?

• Will the solution(s) violate the human, social, 
and/or political rights of individuals defi ned in 
the Declaration of Independence and the U.S. 
Constitution?

Range of Reading and Level of Text Complexity
10. By the end of the year, read and com-

prehend literary nonfi ction in the grades 
6–8 text complexity band profi ciently, 
with scaffolding as needed at the high 
end of the range.

10. By the end of the year, read and com-
prehend literary nonfi ction in the grades 
6–8 text complexity band profi ciently, 
with scaffolding as needed at the high 
end of the range.

10. By the end of the year, read and compre-
hend literary nonfi ction at the high end of the 
grades 6–8 text complexity band indepen-
dently and profi ciently.
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The Historic Road to Civic Literacy:
Lessons of the Past to Inform Civic Action Today
The ideals and principles of our American democracy can be traced back to the ancient civilizations of Greece and 
Rome, various religions and belief systems and early philosophers. Understanding the evolution of our democratic 
society provides an important foundation for students to contextualize and apply civic learning to current issues in 
today’s society. 

Writing Standards 6-8
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabu-
lary and syntax to the development and organization of ideas, and they should address increasingly demanding content and sources. Students 
advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop skills and understand-
ings mastered in preceding grades. The expected growth in student writing ability is refl ected both in the standards themselves and in the 
collection of annotated student writing samples in Appendix C in the California Common Core State Standards for English Language Arts.

Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Text Types and Purposes

The Rise of Democratic Ideals
Write informative/explanatory texts to trace the 
historical development of the rule of law and the role 
and responsibility of government in a civil society, 
past and present. Convey ideas, concepts, and 
information through the selection, organization, and 
analysis of ancient, medieval and modern primary/
secondary sources from around the world. For 
example:
• How did belief systems, geographic, political, 

economic, religious, and social structures impact 
the rule of law and government institutions?

• How did the fundamental ideas of democracy 
evolve over time?

• How did the development of democratic ideas 
in classical Greece, political institutions during 
the Roman Republic and Roman concepts of 
citizenship and representative government 
infl uence the American political system?

• How did the emergence of classical republicanism 
and concern for the common good infl uence 
American democratic institutions?

1. Write arguments to support claims with 
clear reasons and relevant evidence.
a. Introduce claim(s) and organize the 

reasons and evidence clearly.
b. Support claim(s) with clear reasons 

and relevant evidence, using credible 
sources and demonstrating an under-
standing of the topic or text.

c. Use words, phrases, and clauses to 
clarify the relationships between 
claim(s) and reasons.

d. Establish and maintain a formal style.
e. Provide a concluding statement or 

section that follows from the argument 
presented.

1. Write arguments to support claims with 
clear reasons and relevant evidence.
a. Introduce claim(s), acknowledge and 

address alternate or opposing claims, 
and organize the reasons and evidence 
logically.

b. Support claim(s) or counterargu-
ments with logical reasoning and 
relevant evidence, using accurate, 
credible sources and demonstrating an 
understanding of the topic or text.

c. Use words, phrases, and clauses to cre-
ate cohesion and clarify the relation-
ships among claim(s), reasons, and 
evidence.

d. Establish and maintain a formal style.
e. Provide a concluding statement or sec-

tion that follows from and supports the 
argument presented.

1. Write arguments to support claims with clear 
reasons and relevant evidence.
a. Introduce claim(s), acknowledge and 

distinguish the claim(s) from alternate or 
opposing claims, and organize the reasons 
and evidence logically.

b. Support claim(s) with logical reasoning 
and relevant evidence, using accurate, 
credible sources and demonstrating an 
understanding of the topic or text.

c. Use words, phrases, and clauses to create 
cohesion and clarify the relationships 
among claim(s), counterclaims, reasons, 
and evidence.

d. Establish and maintain a formal style.
e. Provide a concluding statement or section 

that follows from and supports the argu-
ment presented.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Text Types and Purposes (Cont.)

Connections From the Past – Civic Action 
for Today
Ask students to apply their historical learning about 
the role and responsibility of government and 
citizens to address a current public policy issue. 
After analyzing a variety of informational text sources 
about the causes and potential solutions, facilitate 
a classroom discussion to develop an agreed-upon 
public policy response. Ask students to construct a 
persuasive essay to convince community members 
(i.e. school staff, parents, neighbors, government 
and business offi cials) to support the adoption of the 
proposed public policy. Essays must include:
• informative/explanatory text on the issue including 

a thesis statement, development of the topic using 
facts and concrete details;

• multiple points of view or positions on the issue 
with claims to support each view;

• a clearly articulated public policy solution that 
is supported by clear reasons substantiated 
with relevant facts, defi nitions, concrete details, 
quotations, or other information and details;

• appropriate and varied transitions that clarify 
the relationship of the costs and benefi ts of the 
proposed public policy;

• a formal style maintained throughout that uses 
precise and domain-specifi c vocabulary to explain 
the proposal;

• a concluding statement that describes how the 
public policy solution supports and protects the 
rights of citizens as defi ned by the Declaration of 
Independence and the U.S. Constitution.

2. Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.
a. Introduce a topic or thesis statement; 

organize ideas, concepts, and informa-
tion, using strategies such as defi nition, 
classifi cation, comparison/contrast, 
and cause/effect; include formatting 
(e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant 
facts, defi nitions, concrete details, 
quotations, or other information and 
examples.

c. Use appropriate transitions to clarify 
the relationships between ideas and 
concepts.

d. Use precise language and domain-
specifi c vocabulary to inform about or 
explain the topic.

e. Establish and maintain a formal style.
f. Provide a concluding statement or sec-

tion that follows from the information 
or explanation presented.

2. Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.
a. Introduce a topic or thesis statement 

clearly, previewing what is to follow; 
organize ideas, concepts, and informa-
tion, using strategies such as defi nition, 
classifi cation, comparison/contrast, 
and cause/ effect; include formatting 
(e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant facts, 
defi nitions, concrete details, quotations, 
or other information and examples.

c. Use appropriate transitions to create 
cohesion and clarify the relationships 
between ideas and concepts.

d. Use precise language and domain-
specifi c vocabulary to inform about or 
explain the topic.

e. Establish and maintain a formal style.
f. Provide a concluding statement or sec-

tion that follows from and supports the 
information or explanation presented.

2. Write informative/explanatory texts, includ-
ing career development documents (e.g., 
simple business letters and job applica-
tions), to examine a topic and convey ideas, 
concepts, and information through the selec-
tion, organization, and analysis of relevant 
content.
a. Introduce a topic or thesis statement 

clearly, previewing what is to follow; 
organize ideas, concepts, and information 
into broader categories; include format-
ting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant, well-
chosen facts, defi nitions, concrete details, 
quotations, or other information and 
examples.

c. Use appropriate and varied transitions to 
create cohesion and clarify the relation-
ships between ideas and concepts.

d. Use precise language and domain-specifi c 
vocabulary to inform about or explain the 
topic.

e. Establish and maintain a formal style.
f. Provide a concluding statement or section 

that follows from and supports the infor-
mation or explanation presented.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Text Types and Purposes (Cont.)

Ask students to write a narrative that describes 
the process they participated in to a) identify the 
public policy issue, b) conduct research to reveal 
various perspectives about the causes and effects 
of the issue, c) reach consensus in developing a 
public policy response, and d) develop action steps 
to propose the policy to a local governing board. 
Narratives must include:
• a context and point of view that introduce the 

author;
• narrative techniques, such as dialogue, pacing, 

and description, to describe the sequence of 
events and role of students in the project;

• precise words and phrases, relevant descriptive 
details, and sensory language to capture the 
actions and experiences of students throughout 
the project;

• a conclusion that follows from and refl ects on the 
experience.

3. Write narratives to develop real or imag-
ined experiences or events using effective 
technique, relevant descriptive details, 
and well-structured event sequences.
a. Engage and orient the reader by es-

tablishing a context and introducing a 
narrator and/or characters; organize an 
event sequence that unfolds naturally 
and logically.

b. Use narrative techniques, such as 
dialogue, pacing, and description, to 
develop experiences, events, and/or 
characters.

c. Use a variety of transition words, 
phrases, and clauses to convey se-
quence and signal shifts from one time 
frame or setting to another.

d. Use precise words and phrases, rel-
evant descriptive details, and sensory 
language to convey experiences and 
events.

e. Provide a conclusion that follows from 
the narrated experiences or events.

3. Write narratives to develop real or imag-
ined experiences or events using effective 
technique, relevant descriptive details, 
and well-structured event sequences.
a. Engage and orient the reader by estab-

lishing a context and point of view and 
introducing a narrator and/or charac-
ters; organize an event sequence that 
unfolds naturally and logically.

b. Use narrative techniques, such as 
dialogue, pacing, and description, to 
develop experiences, events, and/or 
characters.

c. Use a variety of transition words, 
phrases, and clauses to convey se-
quence and signal shifts from one time 
frame or setting to another.

d. Use precise words and phrases, rel-
evant descriptive details, and sensory 
language to capture the action and 
convey experiences and events.

e. Provide a conclusion that follows from 
and refl ects on the narrated experiences 
or events.

3. Write narratives to develop real or imag-
ined experiences or events using effective 
technique, relevant descriptive details, and 
well-structured event sequences.
a. Engage and orient the reader by estab-

lishing a context and point of view and 
introducing a narrator and/or characters; 
organize an event sequence that unfolds 
naturally and logically.

b. Use narrative techniques, such as dia-
logue, pacing, description, and refl ection, 
to develop experiences, events, and/or 
characters.

c. Use a variety of transition words, phrases, 
and clauses to convey sequence, signal 
shifts from one time frame or setting to 
another, and show the relationships among 
experiences and events.

d. Use precise words and phrases, relevant 
descriptive details, and sensory language 
to capture the action and convey experi-
ences and events.

e. Provide a conclusion that follows from 
and refl ects on the narrated experiences or 
events.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Production and Distribution of Writing

Connections From the Past – Civic Action 
for Today
Produce clear and coherent writing in which the 
development, organization, and style are appropriate 
to task, purpose, and audience. For example, the 
persuasive writing should be written purposefully with 
community members in mind to garner support for 
the proposed public policy. Another audience for the 
persuasive writing is the local governing board that 
has the authority to formally adopt the proposal. The 
audience for the narrative writing could be a school 
or community newspaper interested in sharing the 
“story” of the civic action taken by students. 

4. Produce clear and coherent writing in 
which the development, organization, and 
style are appropriate to task, purpose, and 
audience. (Grade-specifi c expectations 
for writing types are defi ned in standards 
1–3 above.)

5. With some guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revising, 
editing, rewriting, or trying a new ap-
proach. (Editing for conventions should 
demonstrate command of Language 
Standards 1–3 up to and including grade 
6.)

6. Use technology, including the Internet, 
to produce and publish writing as well 
as to interact and collaborate with oth-
ers; demonstrate suffi cient command of 
keyboarding skills to type a minimum of 
three pages in a single sitting.

4. Produce clear and coherent writing in 
which the development, organization, and 
style are appropriate to task, purpose, and 
audience. (Grade-specifi c expectations 
for writing types are defi ned in standards 
1–3 above.)

5. With some guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revis-
ing, editing, rewriting, or trying a new 
approach, focusing on how well purpose 
and audience have been addressed. (Edit-
ing for conventions should demonstrate 
command of Language Standards 1–3 up 
to and including grade 7.)

6. Use technology, including the Internet, to 
produce and publish writing and link to 
and cite sources as well as to interact and 
collaborate with others, including linking 
to and citing sources.

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience. 
(Grade-specifi c expectations for writing 
types are defi ned in standards 1–3 above.)

5. With some guidance and support from peers 
and adults, develop and strengthen writing 
as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing 
on how well purpose and audience have 
been addressed. (Editing for conventions 
should demonstrate command of Language 
Standards 1–3 up to and including grade 8.)

6. Use technology, including the Internet, to 
produce and publish writing and present the 
relationships between information and ideas 
effi ciently as well as to interact and collabo-
rate with others.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Research to Build and Present Knowledge

The sections above describe the role of research 
to understand and connect the development of 
democratic ideals with civic action projects today. 
When gathering and analyzing information from 
multiple print and digital sources, emphasize the 
need to assess the accuracy and credibility of 
the sources, identify credible evidence and draw 
conclusions to support a public policy issue. In this 
way, students will be equipped to address public 
policy issues in a constitutional manner that protects 
the rights of citizens while fulfi lling the responsibility 
of government.

7. Conduct short research projects to answer 
a question, drawing on several sources 
and refocusing the inquiry when appro-
priate.

8. Gather relevant information from mul-
tiple print and digital sources; assess the 
credibility of each source; and quote or 
paraphrase the data and conclusions of 
others while avoiding plagiarism and 
providing basic bibliographic information 
for sources.

9. Draw evidence from literary or informa-
tional texts to support analysis, refl ection, 
and research.
a. Apply grade 6 Reading Standards to 

literature (e.g., “Compare and contrast 
texts in different forms or genres [e.g., 
stories and poems; historical novels 
and fantasy stories] in terms of their 
approaches to similar themes and top-
ics”).

b. Apply grade 6 Reading Standards to 
literary nonfi ction (e.g., “Trace and 
evaluate the argument and specifi c 
claims in a text, distinguishing claims 
that are supported by reasons and 
evidence from claims that are not”).

7. Conduct short research projects to answer 
a question, drawing on several sources 
and generating additional related, focused 
questions for further research and investi-
gation.

8. Gather relevant information from multi-
ple print and digital sources, using search 
terms effectively; assess the credibility 
and accuracy of each source; and quote 
or paraphrase the data and conclusions 
of others while avoiding plagiarism and 
following a standard format for citation.

9. Draw evidence from literary or informa-
tional texts to support analysis, refl ection, 
and research.
a. Apply grade 7 Reading Standards to 

literature (e.g., “Compare and contrast 
a fi ctional portrayal of a time, place, 
or character and a historical account of 
the same period as a means of under-
standing how authors of fi ction use or 
alter history”).

b. Apply grade 7 Reading Standards to 
literary nonfi ction (e.g. “Trace and 
evaluate the argument and specifi c 
claims in a text, assessing whether the 
reasoning is sound and the evidence is 
relevant and suffi cient to support the 
claims”).

7. Conduct short research projects to answer a 
question (including a self-generated ques-
tion), drawing on several sources and gen-
erating additional related, focused questions 
that allow for multiple avenues of explora-
tion.

8. Gather relevant information from multiple 
print and digital sources, using search terms 
effectively; assess the credibility and accu-
racy of each source; and quote or paraphrase 
the data and conclusions of others while 
avoiding plagiarism and following a standard 
format for citation.

9. Draw evidence from literary or information-
al texts to support analysis, refl ection, and 
research.
a. Apply grade 8 Reading Standards to 

literature (e.g., “Analyze how a modern 
work of fi ction draws on themes, patterns 
of events, or character types from myths, 
traditional stories, or religious works such 
as the Bible, including describing how the 
material is rendered new”).

b. Apply grade 8 Reading Standards to 
literary nonfi ction (e.g., “Delineate and 
evaluate the argument and specifi c claims 
in a text, assessing whether the reason-
ing is sound and the evidence is relevant 
and suffi cient; recognize when irrelevant 
evidence is introduced”).

Range of Writing
Write routinely over extended time frames to 
document ideas, thoughts and understandings 
from research. Write within shorter time frames to 
produce persuasive and narrative writings for various 
purposes and audiences as described above.

10. Write routinely over extended time 
frames (time for research, refl ection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specifi c tasks, purposes, and 
audiences.

10. Write routinely over extended time 
frames (time for research, refl ection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specifi c tasks, purposes, and 
audiences.

10. Write routinely over extended time frames 
(time for research, refl ection, and revision) 
and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specifi c 
tasks, purposes, and audiences.
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The Historic Road to Civic Literacy:
Lessons of the Past to Inform Civic Action Today
The ideals and principles of our American democracy can be traced back to the ancient civilizations of Greece and 
Rome, various religions and belief systems and early philosophers. Understanding the evolution of our democratic 
society provides an important foundation for students to contextualize and apply civic learning to current issues in 
today’s society. 

Speaking and Listening Standards 6-8
The following standards offer a focus for instruction in each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Students advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop 
skills and understandings mastered in preceding grades.

Civic Education Connections: Grade 6 Students: Grade 7 Students Grade 8 Students:
Comprehension and Collaboration

Connections From the Past – Civic Action 
for Today
Engage in a number of speaking and listening 
opportunities in a variety of settings. Educate 
students about the importance of engaging in 
dialogue about controversial and non-controversial 
issues in a manner that is collegial, respectful, civil, 
and productive. Provide opportunities for students 
to practice active listening, paraphrasing, asking 
clarifying questions, and supporting claims with 
relevant, reliable evidence. Examples of various 
speaking and listening scenarios may include:
• one-on-one and/or group interviews with 

community members to gain information and 
understanding about multiple perspectives about 
an identifi ed public policy issue.

• small group discussions to share information 
gathered;

• teacher-led collegial discussions and formal 
debate that follow specifi c protocols for civil 
discourse to analyze research collected by 
students, pose and respond to relevant questions, 
reach consensus on a public policy proposal, 
establish roles and responsibilities of individuals 
and groups, and determine steps for the public 
policy to be proposed and adopted by the local 
governing body.

Delineate, interpret and analyze arguments from 
various speakers to draw conclusions based on 
sound reasoning and evidence.

1. Engage effectively in a range of collabor-
ative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on 
grade 6 topics, texts, and issues, building 
on others’ ideas and expressing their own 
clearly.
a. Come to discussions prepared, having 

read or studied required material; 
explicitly draw on that preparation by 
referring to evidence on the topic, text, 
or issue to probe and refl ect on ideas 
under discussion.

b. Follow rules for collegial discussions, 
set specifi c goals and deadlines, and 
defi ne individual roles as needed.

c. Pose and respond to specifi c questions 
with elaboration and detail by making 
comments that contribute to the topic, 
text, or issue under discussion.

d. Review the key ideas expressed and 
demonstrate understanding of multiple 
perspectives through refl ection and 
paraphrasing.

2. Interpret information presented in 
diverse media and formats (e.g., visually, 
quantitatively, orally) and explain how it 
contributes to a topic, text, or issue under 
study.

1. Engage effectively in a range of collabor-
ative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on 
grade 7 topics, texts, and issues, building 
on others’ ideas and expressing their own 
clearly.
a. Come to discussions prepared, having 

read or researched material under 
study; explicitly draw on that prepara-
tion by referring to evidence on the 
topic, text, or issue to probe and refl ect 
on ideas under discussion.

b. Follow rules for collegial discussions, 
track progress toward specifi c goals 
and deadlines, and defi ne individual 
roles as needed.

c. Pose questions that elicit elaboration 
and respond to others’ questions and 
comments with relevant observations 
and ideas that bring the discussion 
back on topic as needed.

d. Acknowledge new information ex-
pressed by others and, when warranted, 
modify their own views.

2. Analyze the main ideas and supporting 
details presented in diverse media and 
formats (e.g., visually, quantitatively, 
orally) and explain how the ideas clarify 
a topic, text, or issue under study.

1. Engage effectively in a range of collabora-
tive discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 8 
topics, texts, and issues, building on others’ 
ideas and expressing their own clearly.
a. Come to discussions prepared, having 

read or researched material under study; 
explicitly draw on that preparation by 
referring to evidence on the topic, text, or 
issue to probe and refl ect on ideas under 
discussion.

2. Analyze the purpose of information pre-
sented in diverse media and formats (e.g., 
visually, quantitatively, orally) and evaluate 
the motives (e.g., social, commercial, politi-
cal) behind its presentation.
b. Follow rules for collegial discussions and 

decision-making, track progress toward 
specifi c goals and deadlines, and defi ne 
individual roles as needed.

c. Pose questions that connect the ideas of 
several speakers and respond to others’ 
questions and comments with relevant 
evidence, observations, and ideas.

d. Acknowledge new information expressed 
by others, and, when warranted, qualify 
or justify their own views in light of the 
evidence presented.
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Civic Education Connections: Grade 6 Students: Grade 7 Students: Grade 8 Students:
Comprehension and Collaboration (Cont.)

3. Delineate a speaker’s argument and 
specifi c claims, distinguishing claims that 
are supported by reasons and evidence 
from claims that are not.

3. Delineate a speaker’s argument and 
specifi c claims, and attitude toward 
the subject, evaluating the soundness of 
the reasoning and the relevance and suf-
fi ciency of the evidence.

3. Delineate a speaker’s argument and specifi c 
claims, evaluating the soundness of the 
reasoning and relevance and suffi ciency of 
the evidence and identifying when irrelevant 
evidence is introduced.

Presentation of Knowledge and Ideas

Connections From the Past – Civic Action 
for Today
Plan and deliver a formal oral presentation to 
propose a public policy solution to the appropriate 
governing body. Present the proposal in a focused, 
coherent manner with relevant evidence, sound, 
valid reasoning, and well-chosen details. Use 
appropriate eye contact, adequate volume, and 
clear pronunciation. Provide the audience with a 
comprehensive view of the various points of view 
regarding the causes, consequences and solutions 
to the identifi ed issue followed by the claims, 
evidence and rationale for public policy being 
proposed.

Include multimedia and visual displays into 
presentation to clarify information, strengthen claims 
and evidence, and add interest.

4. Present claims and fi ndings (e.g., argu-
ment, narrative, informative, response 
to literature presentations), sequenc-
ing ideas logically and using pertinent 
descriptions, facts, and details and non-
verbal elements to accentuate main ideas 
or themes; use appropriate eye contact, 
adequate volume, and clear pronuncia-
tion.
a. Plan and deliver an informative/

explanatory presentation that: 
develops a topic with relevant facts, 
defi nitions, and concrete details; uses 
appropriate transitions to clarify 
relationships; uses precise language 
and domain-specifi c vocabulary; and 
provides a strong conclusion.

5. Include multimedia components (e.g., 
graphics, images, music, sound) and 
visual displays in presentations to clarify 
information.

6. Adapt speech to a variety of contexts and 
tasks, demonstrating command of formal 
English when indicated or appropriate. 
(See grade 6 Language Standards 1 and 3 
for specifi c expectations.)

4. Present claims and fi ndings (e.g., argu-
ment, narrative, summary presenta-
tions), emphasizing salient points in a 
focused, coherent manner with pertinent 
descriptions, facts, details, and examples; 
use appropriate eye contact, adequate 
volume, and clear pronunciation.
a. Plan and present an argument 

that: supports a claim, acknowl-
edges counterarguments, organizes 
evidence logically, uses words and 
phrases to create cohesion, and 
provides a concluding statement that 
supports the argument presented.

5. Include multimedia components and 
visual displays in presentations to clarify 
claims and fi ndings and emphasize salient 
points.

6. Adapt speech to a variety of contexts and 
tasks, demonstrating command of formal 
English when indicated or appropriate. 
(See grade 7 Language Standards 1 and 3 
for specifi c expectations.)

4. Present claims and fi ndings (e.g., argu-
ment, narrative, response to literature 
presentations), emphasizing salient points 
in a focused, coherent manner with relevant 
evidence, sound valid reasoning, and well-
chosen details; use appropriate eye contact, 
adequate volume, and clear pronunciation.
a. Plan and present a narrative that: 

establishes a context and point of view, 
presents a logical sequence, uses narra-
tive techniques (e.g., dialogue, pacing, 
description, sensory language), uses a 
variety of transitions, and provides a 
conclusion that refl ects the experience.

5. Integrate multimedia and visual displays 
into presentations to clarify information, 
strengthen claims and evidence, and add 
interest.

6. Adapt speech to a variety of contexts and 
tasks, demonstrating command of formal 
English when indicated or appropriate. (See 
grade 8 Language Standards 1 and 3 for 
specifi c expectations.)
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Civic Education Connections to Common Core Standards for English Language Arts and 
Literacy in History/Social Studies, Science, and Technical Subjects, Grades 9-12

Civil Liberties and the Common Good in a Constitutional Democracy
American history portrays a contentious road in the quest for securing “the blessings of liberty” for all who live within 
our borders. By analyzing historical text, studying Supreme Court decisions, and analyzing the tensions that exist 
when majority rule infringes upon the rights of individuals, students can acquire and apply civic competencies to 
uphold the principles of freedom, equity and justice for all in today’s democratic society.

Reading Standards for Informational Text 9-12
The CCR anchor standards and high school grade-specifi c standards work in tandem to defi ne college and career readiness expectations—
the former providing broad standards, the latter providing additional specifi city.

Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Key Ideas and Details

Foundation of Civil Liberties
Read informational text about ancient Greek, 
Roman, English, and leading European political 
thinkers such as John Locke, Charles-Louis 
Montesquieu, Niccolò Machiavelli, and William 
Blackstone on the development of American 
government.
• Cite strong and thorough evidence to support 

analysis of what each text says explicitly and 
implicitly about the rights of man and the role of 
government to protect these rights.

• Determine the central ideas of natural rights and/
or classical republicanism in each text. Describe 
how they are characterized and why they need to 
be protected by government institutions.

• Analyze and explain the tensions between natural 
rights and classical republicanism as described in 
the texts.

Read informational text about the philosophies 
of Thomas Hobbes, John Locke, Jean-Jacques 
Rousseau, and Thomas Jefferson regarding the 
source of law and the social contract.
• Compare and contrast the views of these four 

political philosophers.
• List the basic freedoms and rights specifi ed in the 

body of the United States Constitution.
• Explain the probable reasons for the inclusion of 

these rights in the body of the Constitution.

1. Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text.

2. Determine a theme or central idea of a text and analyze in detail its 
development over the course of the text, including how it emerges 
and is shaped and refi ned by specifi c details; provide an objective 
summary of the text.

3. Analyze how the author unfolds an analysis or series of ideas or 
events, including the order in which the points are made, how they 
are introduced and developed, and the connections that are drawn 
between them.

1. Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from 
the text, including determining where the text leaves matters 
uncertain.

2. Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text.

3. Analyze a complex set of ideas or sequence of events and explain 
how specifi c individuals, ideas, or events interact and develop 
over the course of the text.
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Key Ideas and Details (Cont.)

Civil Liberties in the 20th Century 
Redefi ned
Read informational text about the women’s rights 
movement from the era of Elizabeth Cady Stanton, 
Susan B. Anthony and the passage of the Nineteenth 
Amendment to the movement launched in the 1960s.
• Cite strong and thorough evidence to support 

analysis of what each text says explicitly and 
implicitly about the constitutional rights of women 
and the role of government to protect these rights.

• Analyze the course of the women’s rights 
movement – how and why it emerged and how it 
was shaped by specifi c people and events.

• Analyze and explain the tensions that emerged 
between majority rule and individual rights. How 
did the women’s rights movement challenge 
constitutional principles to promote the common 
good and protect the natural rights of individuals?

• How did the leaders of the women’s rights 
movement contextualize the Founders’ 
understanding of civil liberties for women?

Read informational text about de jure and de facto 
racial segregation after World War II and the sub-
sequent civil rights movement of the 1950’s and 60’s.
• Cite strong and thorough evidence to support 

analysis of what each text says explicitly and 
implicitly about the constitutional rights of African 
Americans and the role of government to protect 
these rights.

• Analyze the course of the civil rights movement – 
how and why it emerged and how it was shaped 
by specifi c people and events.

• Analyze and explain the tensions that emerged 
between majority rule and individual rights. 
How did the civil rights movement challenge 
constitutional principles to promote the common 
good and protect the natural rights of individuals?

• How did the leaders of the civil rights movement 
contextualize the Founders’ understanding of civil 
liberties for African Americans?
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Craft and Structure
4. Determine the meaning of words and phrases as they are used in 

the text, including fi gurative and connotative meanings; analyze 
the cumulative impact of specifi c word choices on meaning and 
tone (e.g., how the language of a court opinion differs from that 
of a newspaper). (See grade 9/10 Language Standards 4-6 for 
additional expectations.)

5. Analyze in detail how an author’s ideas or claims are developed 
and refi ned by particular sentences, paragraphs, or larger portions 
of a text (e.g., a section or chapter).
a. Analyze the use of text features (e.g., graphics, headers, cap-

tions) in functional workplace documents.

6. Determine an author’s point of view or purpose in a text and ana-
lyze how an author uses rhetoric to advance that point of view or 
purpose.

4. Determine the meaning of words and phrases as they are used in a 
text, including fi gurative, connotative, and technical meanings; an-
alyze how an author uses and refi nes the meaning of a key term or 
terms over the course of a text (e.g., how Madison defi nes faction 
in Federalist No. 10). (See grade 11/12 Language Standards 4-6 
for additional expectations.)

5. Analyze and evaluate the effectiveness of the structure an author 
uses in his or her exposition or argument, including whether the 
structure makes points clear, convincing, and engaging.
a. Analyze the use of text features (e.g., graphics, headers, cap-

tions) in public documents.

6. Determine an author’s point of view or purpose in a text in which 
the rhetoric is particularly effective, analyzing how style and con-
tent contribute to the power, persuasiveness, or beauty of the text.

Integration of Knowledge and Ideas
Analyze various accounts of individuals and events 
of the women’s rights movement and the civil rights 
movement, presented in different media or formats. 
Determine how the movements
• challenged the established constitutional principles 

of classical republicanism and natural rights.
• interpreted the responsibility of government to 

promote the common good and protect the rights 
of individuals.

• redefi ned the role and responsibilities of citizens.

7. Analyze various accounts of a subject told in different mediums 
(e.g., a person’s life story in both print and multimedia), determin-
ing which details are emphasized in each account.

8. Delineate and evaluate the argument and specifi c claims in a 
text, assessing whether the reasoning is valid and the evidence is 
relevant and suffi cient; identify false statements and fallacious 
reasoning.

9. Analyze seminal U.S. documents of historical and literary sig-
nifi cance (e.g., Washington’s Farewell Address, the Gettysburg 
Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 
Birmingham Jail”), including how they address related themes and 
concepts.

7. Integrate and evaluate multiple sources of information presented 
in different media or formats (e.g., visually, quantitatively) as well 
as in words in order to address a question or solve a problem.

8. Delineate and evaluate the reasoning in seminal U.S. texts, includ-
ing the application of constitutional principles and use of legal 
reasoning (e.g., in U.S. Supreme Court majority opinions and 
dissents) and the premises, purposes, and arguments in works of 
public advocacy (e.g., The Federalist, presidential addresses).

9. Analyze seventeenth-, eighteenth-, and nineteenth-century foun-
dational U.S. documents of historical and literary signifi cance 
(including The Declaration of Independence, the Preamble to the 
Constitution, the Bill of Rights, and Lincoln’s Second Inaugural 
Address) for their themes, purposes, and rhetorical features.



Civic Education Connections to Common Core Standards – Grades 9-12

50

Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Integration of Knowledge and Ideas (Cont.)

Analyze a variety of U.S. documents of historical 
and literary signifi cance that represent various 
interpretations of civil liberties in a constitutional 
democracy (e.g., writings by Elizabeth Cady 
Stanton and Susan B. Anthony, King’s “Letter 
from Birmingham Jail,” the “Southern Manifesto” 
presented by members of Congress in 1956 praising 
Southern states that resisted racial integration of 
schools called for by the Supreme Court in the 
second Brown decision). Evaluate the specifi c claims 
in each to assess whether the reasoning is valid and 
the evidence is relevant and suffi cient; identify false 
statements and fallacious reasoning.
• How does each author defi ne the rights and 

responsibilities of citizens and the role of 
government to promote the common good and 
protect the civil liberties of individuals?

Analyze legislation (e.g., the 19th Amendment, 1964 
Civil Rights Act, Voting Rights Act of 1965) and 
various Supreme Court decisions (e.g., Dred Scott 
v. Sandford, Plessy v. Ferguson, Brown v. Board of 
Education) to determine:
• How does each text defi ne the rights and 

responsibilities of citizens and the role of 
government to promote the common good and 
protect the civil liberties of individuals?

• How has the application of constitutional principles 
and use of legal reasoning evolved over time?
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Integration of Knowledge and Ideas (Cont.)

Connections From the Past –
Civic Action for Today
• Which ideas about natural rights and classical 

republicanism would you choose to emphasize in 
today’s society? Why or why not?

• What problems might you encounter in transferring 
some of the ideas of classical republicanism to 
American society?

• Are there individuals or groups today that feel 
their individual rights are not protected? Integrate 
information from a variety of media sources 
including newspapers, magazines, Internet 
sources, and online discussion boards to develop 
a coherent understanding of the problem or 
issue. Trace and evaluate the various arguments 
and claims of different authors based on sound, 
relevant reasoning and evidence. Analyze fi ndings 
to establish a position based on constitutional 
principles and use of legal reasoning and 
precedent. Share your position with others to 
reach consensus about a public policy solution to 
the problem.

• Honor the women’s rights movement and the civil 
rights movement to increase voter awareness 
of the election process and voter turnout in 
local, state, and national elections. Work with 
the League of Women Voters, voter registration 
agencies, and other civic/governmental agencies 
to organize and participate in the following service-
learning activities:
• Voter registration drives
• “Get Out the Vote” campaign
• Forums to educate the public about election 

issues and agendas
• Creation and dissemination of brochures to 

inform the public of election issues and agendas
• Volunteering at polling booths on election day
• Transporting seniors/disabled individuals to 

polls on election day

Range of Reading and Level of Text Complexity
10. By the end of grade 9, read and comprehend literary nonfi ction in 

the grades 9–10 text complexity band profi ciently, with scaffold-
ing as needed at the high end of the range. By the end of grade 
10, read and comprehend literary nonfi ction at the high end of the 
grades 9–10 text complexity band independently and profi ciently.

10. By the end of grade 11, read and comprehend literary nonfi ction in 
the grades 11–CCR text complexity band profi ciently, with scaffold-
ing as needed at the high end of the range. By the end of grade 12, 
read and comprehend literary nonfi ction at the high end of the grades 
11–CCR text complexity band independently and profi ciently.
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Civil Liberties and the Common Good in a Constitutional Democracy
American history portrays a contentious road in the quest for securing “the blessings of liberty” for all who live within 
our borders. By analyzing historical text, studying Supreme Court decisions, and analyzing the tensions that exist when 
majority rule infringes upon the rights of individuals, students can acquire and apply civic competencies to uphold the 
principles of freedom, equity and justice for all in today’s democratic society.

Writing Standards 9-12
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabu-
lary and syntax to the development and organization of ideas, and they should address increasingly demanding content and sources. Students 
advancing through the grades are expected to meet each year’s grade-specifi c standards and retain or further develop skills and understand-
ings mastered in preceding grades. The expected growth in student writing ability is refl ected both in the standards themselves and in the 
collection of annotated student writing samples in Appendix C in the California Common Core State Standards for English Language Arts.

Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Text Types and Purposes

Civil Liberties in the 20th Century 
Redefi ned
Write an argument to support the claim that 
constitutional principles to promote the common 
good and protect the natural rights of individuals 
were challenged and redefi ned by the women’s 
rights movement and the civil rights movement.
• Support your position with valid reasoning and 

relevant and suffi cient evidence from informational 
text, U.S. documents of historical and literary 
signifi cance, legislative actions and analysis of 
various Supreme Court decisions.

• Develop claim(s) and counterclaims fairly and 
thoroughly, supplying relevant evidence from 
individuals and groups that challenged the validity 
of the women’s rights movement and civil rights 
movement.

• Use words, phrases, and clauses to link the major 
sections of the text, create cohesion, and clarify 
the relationships between claim(s) and reasons, 
between reasons and evidence, and between 
claim(s) and counterclaims.

• Establish and maintain a formal style and objective 
tone while attending to the norms and conventions 
of the discipline in which they are writing.

• Provide a concluding statement or section that 
follows from and supports the argument presented 
and challenges readers to become advocates for 
social justice.

1. Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and suffi cient 
evidence.
a. Introduce precise claim(s), distinguish the claim(s) from 

alternate or opposing claims, and create an organization that 
establishes clear relationships among claim(s), counterclaims, 
reasons, and evidence.

b. Develop claim(s) and counterclaims fairly, supplying evidence 
for each while pointing out the strengths and limitations of both 
in a manner that anticipates the audience’s knowledge level and 
concerns.

c. Use words, phrases, and clauses to link the major sections of 
the text, create cohesion, and clarify the relationships between 
claim(s) and reasons, between reasons and evidence, and be-
tween claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in 
which they are writing.

e. Provide a concluding statement or section that follows from and 
supports the argument presented.

1. Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and suffi cient 
evidence.
a. Introduce precise, knowledgeable claim(s), establish the sig-

nifi cance of the claim(s), distinguish the claim(s) from alternate 
or opposing claims, and create an organization that logically 
sequences claim(s), counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly and thoroughly, sup-
plying the most relevant evidence for each while pointing out 
the strengths and limitations of both in a manner that anticipates 
the audience’s knowledge level, concerns, values, and possible 
biases.

c. Use specifi c rhetorical devices to support assertions (e.g., ap-
peal to logic through reasoning; appeal to emotion or ethical 
belief; relate a personal anecdote, case study, or analogy).

d. Use words, phrases, and clauses as well as varied syntax to link 
the major sections of the text, create cohesion, and clarify the 
relationships between claim(s) and reasons, between reasons 
and evidence, and between claim(s) and counterclaims.

e. Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in 
which they are writing.

f. Provide a concluding statement or section that follows from and 
supports the argument presented.
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Text Types and Purposes (Cont.)

Write an argument to support the claim that 
constitutional principles to promote the common 
good and protect the natural rights of individuals 
were challenged and redefi ned by the Supreme 
Court’s decision on preferential college admissions in 
cases such as Regents of the University of California 
v. Bakke (1978) or Grutter v. Bollinger (2003).
• Support your position with valid reasoning and 

relevant and suffi cient evidence from informational 
text, U.S. documents of historical and literary 
signifi cance, legislative actions and analysis of the 
Supreme Court decision.

• Develop claim(s) and counterclaims fairly and 
thoroughly, supplying relevant evidence from 
individuals and groups that challenged the validity 
of the Supreme Court decision.

• Use words, phrases, and clauses to link the major 
sections of the text, create cohesion, and clarify 
the relationships between claim(s) and reasons, 
between reasons and evidence, and between 
claim(s) and counterclaims.

• Establish and maintain a formal style and objective 
tone while attending to the norms and conventions 
of the discipline in which they are writing.

• Provide a concluding statement or section that 
follows from and supports the argument presented 
and challenges readers to become advocates for 
social justice.

2. Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately 
through the effective selection, organization, and analysis of con-
tent.
a. Introduce a topic or thesis statement; organize complex ideas, 

concepts, and information to make important connections and 
distinctions; include formatting (e.g., headings), graphics (e.g., 
fi gures, tables), and multimedia when useful to aiding compre-
hension.

b. Develop the topic with well-chosen, relevant, and suffi cient 
facts, extended defi nitions, concrete details, quotations, or other 
information and examples appropriate to the audience’s knowl-
edge of the topic.

c. Use appropriate and varied transitions to link the major sections 
of the text, create cohesion, and clarify the relationships among 
complex ideas and concepts.

d. Use precise language and domain-specifi c vocabulary to man-
age the complexity of the topic.

e. Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in 
which they are writing.

f. Provide a concluding statement or section that follows from and 
supports the information or explanation presented (e.g., articu-
lating implications or the signifi cance of the topic).

2. Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately 
through the effective selection, organization, and analysis of con-
tent.
a. Introduce a topic or thesis statement; organize complex ideas, 

concepts, and information so that each new element builds 
on that which precedes it to create a unifi ed whole; include 
formatting (e.g., headings), graphics (e.g., fi gures, tables), and 
multimedia when useful to aiding comprehension.

b. Develop the topic thoroughly by selecting the most signifi cant 
and relevant facts, extended defi nitions, concrete details, quota-
tions, or other information and examples appropriate to the 
audience’s knowledge of the topic.

c. Use appropriate and varied transitions and syntax to link the 
major sections of the text, create cohesion, and clarify the rela-
tionships among complex ideas and concepts.

d. Use precise language, domain-specifi c vocabulary, and tech-
niques such as metaphor, simile, and analogy to manage the 
complexity of the topic.

e. Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in 
which they are writing.

f. Provide a concluding statement or section that follows from and 
supports the information or explanation presented (e.g., articu-
lating implications or the signifi cance of the topic).
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Text Types and Purposes (Cont.)

Connections From the Past –
Civic Action for Today
Ask students to apply their historical learning about 
the women’s rights movement, the civil rights 
movement and the Supreme Court’s decision on 
preferential college admissions to address a current 
issue regarding civil liberties for individuals or 
groups in today’s society. After analyzing a variety 
of informational text sources, legislation, and 
Supreme Court decisions about the issue, facilitate 
a classroom discussion to develop an agreed-upon 
public policy response. Ask students to construct a 
persuasive essay to convince community members 
(i.e., school staff, parents, neighbors, government 
and business offi cials) to support the adoption of the 
proposed public policy. Essays must examine and 
convey complex ideas, concepts, and information 
clearly and accurately through the effective selection, 
organization, and analysis of content.

Ask students to write a narrative that describes the 
process they participated in to a) identify the public 
policy issue, b) conduct research to reveal various 
perspectives about the causes and effects of the 
issue, c) reach consensus in developing a public 
policy response, and d) develop action steps to 
propose the policy to a local governing board.

3. Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured 
event sequences.
a. Engage and orient the reader by setting out a problem, situation, 

or observation, establishing one or multiple point(s) of view, 
and introducing a narrator and/or characters; create a smooth 
progression of experiences or events.

b. Use narrative techniques, such as dialogue, pacing, descrip-
tion, refl ection, and multiple plot lines, to develop experiences, 
events, and/or characters.

c. Use a variety of techniques to sequence events so that they build 
on one another to create a coherent whole.

d. Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the experiences, events, 
setting, and/or characters.

e. Provide a conclusion that follows from and refl ects on what is 
experienced, observed, or resolved over the course of the narra-
tive.

3. Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured 
event sequences.
a. Engage and orient the reader by setting out a problem, situation, 

or observation and its signifi cance, establishing one or multiple 
point(s) of view, and introducing a narrator and/or characters; 
create a smooth progression of experiences or events.

b. Use narrative techniques, such as dialogue, pacing, descrip-
tion, refl ection, and multiple plot lines, to develop experiences, 
events, and/or characters.

c. Use a variety of techniques to sequence events so that they build 
on one another to create a coherent whole and build toward a 
particular tone and outcome (e.g., a sense of mystery, suspense, 
growth, or resolution).

d. Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the experiences, events, 
setting, and/or characters.

e. Provide a conclusion that follows from and refl ects on what is 
experienced, observed, or resolved over the course of the narra-
tive.

Production and Distribution of Writing
Produce clear and coherent writing in which the 
development, organization, and style are appropriate 
to task, purpose, and audience. For example, the 
persuasive writing should be written purposefully with 
community members in mind to garner support for 
the proposed public policy. Another audience for the 
persuasive writing is the local governing board that 
has the authority to formally adopt the proposal. The 
audience for the narrative writing could be a school 
or community newspaper interested in sharing the 
“story” of the civic action taken by students.

4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audi-
ence. (Grade-specifi c expectations for writing types are defi ned in 
standards 1–3 above.)

5. Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on address-
ing what is most signifi cant for a specifi c purpose and audience. 
(Editing for conventions should demonstrate command of Lan-
guage Standards 1–3 up to and including grades 9–10.)

6. Use technology, including the Internet, to produce, publish, and 
update individual or shared writing products, taking advantage of 
technology’s capacity to link to other information and to display 
information fl exibly and dynamically.

4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audi-
ence. (Grade-specifi c expectations for writing types are defi ned in 
standards 1–3 above.)

5. Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on address-
ing what is most signifi cant for a specifi c purpose and audience. 
(Editing for conventions should demonstrate command of Lan-
guage Standards 1–3 up to and including grades 11–12.)

6. Use technology, including the Internet, to produce, publish, and 
update individual or shared writing products in response to ongo-
ing feedback, including new arguments or information.
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Research to Build and Present Knowledge

The sections above describe the role of research 
to understand and connect the constitutional 
principles of promoting the common good and 
protecting the rights of individuals as defi ned in the 
20th century with issues surrounding civil liberties 
in today’s society. By gathering and analyzing 
relevant information from multiple print and digital 
sources, drawing credible conclusions, and drawing 
evidence to support a public policy issue, students 
will be equipped to address public policy issues 
in a constitutional manner that protects the rights 
of citizens while promoting the common good and 
fulfi lling the responsibility of government.

7. Conduct short as well as more sustained research projects to 
answer a question (including a self-generated question) or solve a 
problem; narrow or broaden the inquiry when appropriate; synthe-
size multiple sources on the subject, demonstrating understanding 
of the subject under investigation.

8. Gather relevant information from multiple authoritative print and 
digital sources, using advanced searches effectively; assess the 
usefulness of each source in answering the research question; 
integrate information into the text selectively to maintain the fl ow 
of ideas, avoiding plagiarism and following a standard format for 
citation including footnotes and endnotes.

9. Draw evidence from literary or informational texts to support 
analysis, refl ection, and research.
a. Apply grades 9–10 Reading Standards to literature (e.g., “Ana-

lyze how an author draws on and transforms source material in 
a specifi c work [e.g., how Shakespeare treats a theme or topic 
from Ovid or the Bible or how a later author draws on a play by 
Shakespeare]”).

b. Apply grades 9–10 Reading Standards to literary nonfi ction 
(e.g., “Delineate and evaluate the argument and specifi c claims 
in a text, assessing whether the reasoning is valid and the 
evidence is relevant and suffi cient; identify false statements and 
fallacious reasoning”).

7. Conduct short as well as more sustained research projects to 
answer a question (including a self-generated question) or solve a 
problem; narrow or broaden the inquiry when appropriate; synthe-
size multiple sources on the subject, demonstrating understanding 
of the subject under investigation.

8. Gather relevant information from multiple authoritative print and 
digital sources, using advanced searches effectively; assess the 
strengths and limitations of each source in terms of the task, pur-
pose, and audience; integrate information into the text selectively 
to maintain the fl ow of ideas, avoiding plagiarism and overreliance 
on any one source and following a standard format for citation 
including footnotes and endnotes.

9. Draw evidence from literary or informational texts to support 
analysis, refl ection, and research.
a. Apply grades 11–12 Reading Standards to literature (e.g., 

“Demonstrate knowledge of eighteenth-, nineteenth- and early-
twentieth-century foundational works of American literature, 
including how two or more texts from the same period treat 
similar themes or topics”).

b. Apply grades 11–12 Reading Standards to literary nonfi ction 
(e.g., “Delineate and evaluate the reasoning in seminal U.S. 
texts, including the application of constitutional principles 
and use of legal reasoning [e.g., in U.S. Supreme Court Case 
majority opinions and dissents) and the premises, purposes, and 
arguments in works of public advocacy (e.g., The Federalist, 
presidential addresses]”).

Range of Writing
Write routinely over extended time frames to 
document ideas, thoughts and understandings 
from research. Write within shorter time frames to 
produce persuasive and narrative writings for various 
purposes and audiences as described above.

10. Write routinely over extended time frames (time for research, 
refl ection, and revision) and shorter time frames (a single sitting or 
a day or two) for a range of tasks, purposes, and audiences.

10. Write routinely over extended time frames (time for research, 
refl ection, and revision) and shorter time frames (a single sitting or 
a day or two) for a range of tasks, purposes, and audiences.
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Civil Liberties and the Common Good in a Constitutional Democracy
American history portrays a contentious road in the quest for securing “the blessings of liberty” for all who live within 
our borders. By analyzing historical text, studying Supreme Court decisions, and analyzing the tensions that exist when 
majority rule infringes upon the rights of individuals, students can acquire and apply civic competencies to uphold the 
principles of freedom, equity and justice for all in today’s democratic society.

Speaking and Listening Standards 9-12
The CCR anchor standards and high school grade-specifi c standards work in tandem to defi ne college and career readiness expectations—
the former providing broad standards, the latter providing additional specifi city.

Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Comprehension and Collaboration

Engage in a number of speaking and listening 
opportunities in a variety of settings. Educate 
students about the importance of engaging in 
dialogue about controversial and non-controversial 
issues in a manner that is collegial, respectful, civil, 
and productive. Provide opportunities for students 
to practice active listening, paraphrasing, asking 
clarifying questions, and supporting claims with 
relevant, reliable evidence. Examples of various 
speaking and listening scenarios may include:
• one-on-one and/or group interviews with 

community members to gain information and 
understanding about multiple perspectives about 
individuals or groups that believe their civil liberties 
are being violated.

• small group discussions to share information 
gathered;

• teacher-led collegial discussions and formal 
debate that follow specifi c protocols for civil 
discourse to analyze research collected by 
students, pose and respond to relevant questions, 
reach consensus on a public policy proposal, 
establish roles and responsibilities of individuals 
and groups, and determine steps for the public 
policy to be proposed and adopted by the 
appropriate governing body.

• on-site monitoring and participation in a local city 
council or commission hearing or candidate’s 
forum.

Delineate, interpret and analyze arguments from 
various speakers to draw conclusions based on 
sound reasoning and evidence.

1. Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grades 9–10 topics, texts, and issues, building on oth-
ers’ ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared, having read and researched 

material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas.

b. Work with peers to set rules for collegial discussions and 
decision-making (e.g., informal consensus, taking votes on key 
issues, presentation of alternate views), clear goals and dead-
lines, and individual roles as needed.

c. Propel conversations by posing and responding to questions that 
relate the current discussion to broader themes or larger ideas; 
actively incorporate others into the discussion; and clarify, 
verify, or challenge ideas and conclusions.

d. Respond thoughtfully to diverse perspectives, summarize points 
of agreement and disagreement, and, when warranted, qualify 
or justify their own views and understanding and make new 
connections in light of the evidence and reasoning presented.

2. Integrate multiple sources of information presented in diverse 
media or formats (e.g., visually, quantitatively, orally), evaluating 
the credibility and accuracy of each source.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence 
and rhetoric, identifying any fallacious reasoning or exaggerated 
or distorted evidence.

1. Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grades 11–12 topics, texts, and issues, building on oth-
ers’ ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared, having read and researched 

material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well-reasoned exchange of 
ideas.

b. Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed.

c. Propel conversations by posing and responding to questions that 
probe reasoning and evidence; ensure a hearing for a full range 
of positions on a topic or issue; clarify, verify, or challenge 
ideas and conclusions; and promote divergent and creative 
perspectives.

d. Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task.

2. Integrate multiple sources of information presented in diverse 
formats and media (e.g., visually, quantitatively, orally) in order to 
make informed decisions and solve problems, evaluating the cred-
ibility and accuracy of each source and noting any discrepancies 
among the data.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence 
and rhetoric, assessing the stance, premises, links among ideas, 
word choice, points of emphasis, and tone used.
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Civic Education Connections: Grade 9-10 Students: Grade 11-12 Students:
Presentation of Knowledge and Ideas

Plan and deliver a formal oral presentation to 
propose a public policy solution to the appropriate 
governing body about protecting civil liberties of an 
individual or group in today’s society. Present the 
proposal in a focused, coherent manner with relevant 
evidence, sound valid reasoning, and well-chosen 
details. Use appropriate eye contact, adequate 
volume, and clear pronunciation. Provide the 
audience with a comprehensive view of the various 
points of view regarding the causes, consequences 
and solutions to the identifi ed issue followed by the 
claims, evidence and rationale for public policy being 
proposed.

Include multimedia and visual displays into 
presentation to clarify information, strengthen claims 
and evidence, and add interest.

4. Present information, fi ndings, and supporting evidence clearly, 
concisely, and logically (using appropriate eye contact, ad-
equate volume, and clear pronunciation) such that listeners can 
follow the line of reasoning and the organization, development, 
substance, and style are appropriate to purpose (e.g., argument, 
narrative, informative response to literature presentations), 
audience, and task.
a. Plan and deliver an informative/explanatory presentation 

that: presents evidence in support of a thesis, conveys in-
formation from primary and secondary sources coherently, 
uses domain-specifi c vocabulary, and provides a conclusion 
that summarizes the main points. (9th or 10th grade.)

b. Plan, memorize and present a recitation (e.g., poem, selec-
tion from a speech or dramatic soliloquy) that: conveys the 
meaning of the selection and includes appropriate perfor-
mance techniques (e.g., tone, rate, voice modulation) to 
achieve the desired aesthetic effect. (9th or 10th grade.)

5. Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance 
understanding of fi ndings, reasoning, and evidence and to add 
interest.

6. Adapt speech to a variety of contexts and tasks, demonstrating 
command of formal English when indicated or appropriate. (See 
grades 9–10 Language Standards 1 and 3 for specifi c expecta-
tions.)

4. Present information, fi ndings, and supporting evidence (e.g., re-
fl ective, historical investigation, response to literature presen-
tations), conveying a clear and distinct perspective and a logical 
argument, such that listeners can follow the line of reasoning, al-
ternative or opposing perspectives are addressed, and the organiza-
tion, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. Use appropri-
ate eye contact, adequate volume, and clear pronunciation.
a. Plan and deliver a refl ective narrative that: explores the 

signifi cance of a personal experience, event, or concern; uses 
sensory language to convey a vivid picture; includes appro-
priate narrative techniques (e.g., dialogue, pacing, descrip-
tion); and draws comparisons between the specifi c incident 
and broader themes. (11th or 12th grade.)

b. Plan and present an argument that: supports a precise 
claim; provides a logical sequence for claims, counterclaims, 
and evidence; uses rhetorical devices to support assertions 
(e.g., analogy, appeal to logic through reasoning, appeal to 
emotion or ethical belief); uses varied syntax to link major 
sections of the presentation to create cohesion and clarity; 
and provides a concluding statement that supports the argu-
ment presented. (11th or 12th grade.)

5. Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance 
understanding of fi ndings, reasoning, and evidence and to add 
interest.

6. Adapt speech to a variety of contexts and tasks, demonstrating a 
command of formal English when indicated or appropriate. (See 
grades 11–12 Language Standards 1 and 3 for specifi c expecta-
tions.)
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Civic Education Connections to Common Core Reading and Writing Standards
for Literacy in History/Social Studies, Grades 6-12

Teachers of History/Social Studies, Science, Technical and other subject matters recognize that profi ciency in reading 
and writing impacts students’ ability to acquire and retain content information, understand key ideas and concepts 
and apply knowledge in meaningful ways. The Common Core State Standards address this issue by emphasizing 
the need for students to become profi cient readers, writers, listeners and speakers of expository text and academic 
language. As mentioned in the Introduction, the Standards are not intended to supplant content subject area 
instruction but, instead, to guide and support all teachers to provide students with the literacy skills they need to be 
highly profi cient learners in all subject areas and apply their learnings in college, in the workforce and as effective 
citizens in American society. Content teachers therefore play a critical role in meeting this goal. By contextualizing 
reading, writing, listening, and speaking skills within the content of their subject area with intentionality, students are 
able to strengthen their subject matter knowledge and literacy skills in meaningful, purposeful ways. The previous 
sections of this document were designed to meet this goal by providing specifi c examples of history/civic education 
content and instructional practices to contextualize the English Language Arts and Literacy skills for each grade level 
or grade span. The examples utilize a thematic approach that integrates all aspects of reading, writing, listening and 
speaking.

The Reading Standards for Literacy in History/Social Studies 6-12 designated below are intended to complement and 
support the specifi c content demands, norms, conventions and disciplinary habits of thinking of History/Social Studies. 
They reference domain-specifi c words and phrases; an attention to precise details; the capacity to evaluate intricate 
arguments, synthesize complex information, and follow detailed descriptions of events and concepts. History-Social 
Studies teachers will quickly recognize references to the use of primary and secondary sources; discipline-specifi c 
vocabulary, content and skills inherent in History/Social Studies. Unlike the previous sections of this document, the 
examples provided below are “snapshots” of history/civic education practice that invite History/Social Studies teachers 
to further clarify the disciplinary intent of the Reading and Writing Standards while stretching their instructional 
program to become more intentional toward building civic literacy. Needless to say, there is a plethora of examples 
and opportunities within the History/Social Studies classroom to engage students in reading and writing activities that 
are rigorous, meaningful and promote critical thinking and problem solving – important knowledge and skills needed to 
prepare young people for college, career and citizenship in the 21st century.
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Reading Standards for Literacy in History/Social Studies 6-12
The standards below begin at grade 6; standards for K–5 reading in history/social studies, science, and technical subjects are integrated into 
the K–5 Reading Standards. The CCR anchor standards and high school standards in literacy work in tandem to defi ne college and career 
readiness expectations—the former providing broad standards, the latter providing additional specifi city.

Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Key Ideas and Details

The Rise of Democratic Ideals
Provide opportunities for students to analyze, 
compare and contrast primary and secondary 
sources of the past to identify the ideas and 
principles that infl uenced the Founding Fathers’ 
establishment of a constitutional government and 
continues to infl uence democratic practices in 
modern society.

Examples include:
• Analyze and compare historical law code found 

in portions of Deuteronomy or the Connecticut 
Blue Laws with secondary sources to determine 
the meaning and purpose of each and draw 
inferences about the society that produced them.

• Read and analyze primary and secondary sources 
describing forms of government in Ancient Greece 
(Plato, Aristotle) including monarchy, oligarchy, 
democracy, and tyranny. Summarize the central 
elements of each and Plato’s and Aristotle’s 
analysis of them.

• Read a description of a tribunal or democratic vote 
in Ancient Athens. Identify the key steps and in 
the process provide an accurate summary of the 
purpose of each of the steps.

• Identify two articles on a contemporary political 
issue from two different authors. Describe how 
each presents the information on the topic and 
compare their points of view on the issues.

1  Cite specifi c textual evidence to sup-
port analysis of primary and secondary 
sources.

2. Determine the central ideas or informa-
tion of a primary or secondary source; 
provide an accurate summary of the 
source distinct from prior knowledge or 
opinions.

3. Identify key steps in a text’s description 
of a process related to history/social stud-
ies (e.g., how a bill becomes law, how 
interest rates are raised or lowered).

1. Cite specifi c textual evidence to sup-
port analysis of primary and secondary 
sources, attending to such features as the 
date and origin of the information.

2. Determine the central ideas or informa-
tion of a primary or secondary source; 
provide an accurate summary of how key 
events or ideas develop over the course 
of the text.

3. Analyze in detail a series of events 
described in a text; determine whether 
earlier events caused later ones or simply 
preceded them.

1. Cite specifi c textual evidence to support 
analysis of primary and secondary sources, 
connecting insights gained from specifi c 
details to an understanding of the text as a 
whole.

2. Determine the central ideas or information 
of a primary or secondary source; provide an 
accurate summary that makes clear the rela-
tionships among the key details and ideas.

3. Evaluate various explanations for actions or 
events and determine which explanation best 
accords with textual evidence, acknowledg-
ing where the text leaves matters uncertain.
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Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Craft and Structure

Analyze historical documents such as Pericles’s 
Funeral Oration, The Petition of Right or The 
Declaration of Independence.
• Determine the meaning of words and phrases 

such as democracy, equal justice to all, writ of 
habeas corpus, rights and liberties, unalienable 
rights, free and independent states.

• Identify the authors’ point of view (Pericles, 
Coke, Jefferson) and give evidence citing specifi c 
language or usage of facts.

• Identify examples in the text where the author 
uses facts, states an opinion, or makes a judgment 
based on evidence or reason.

Read a description of governmental systems in 
Ancient Rome and determine the meaning of the 
words and terms used, including plebian, citizen, 
forum, tribune, republic, empire, emperor, etc.

Read excerpts from primary source documents 
such as the Magna Carta, Mayfl ower Compact, and 
the English Bill of Rights or descriptions of writings 
of John Locke and Montesquieu. Determine the 
meaning of such words as charter, liberties, consent, 
civil body politic, covenant, sovereign, despotisms, 
state of nature, social contract.

4. Determine the meaning of words and 
phrases as they are used in a text, includ-
ing vocabulary specifi c to domains 
related to history/social studies.

5. Describe how a text presents information 
(e.g., sequentially, comparatively, caus-
ally).

6. Identify aspects of a text that reveal an 
author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance 
of particular facts).

4. Determine the meaning of words and 
phrases as they are used in a text, includ-
ing vocabulary describing political, 
social, or economic aspects of history/
social science.

5. Analyze how a text uses structure to 
emphasize key points or advance an 
explanation or analysis.

6. Compare the point of view of two or 
more authors for how they treat the same 
or similar topics, including which details 
they include and emphasize in their 
respective accounts.

4. Determine the meaning of words and phrases 
as they are used in a text, including ana-
lyzing how an author uses and refi nes the 
meaning of a key term over the course of a 
text (e.g., how Madison defi nes faction in 
Federalist No. 10).

5. Analyze in detail how a complex primary 
source is structured, including how key 
sentences, paragraphs, and larger portions of 
the text contribute to the whole.

6. Evaluate authors’ differing points of view 
on the same historical event or issue by as-
sessing the authors’ claims, reasoning, and 
evidence.

Integration of Knowledge and Ideas
Ancient Civilization
Read Hammurabi’s Code of Law and evaluate 
the justice of the code based on other sources of 
information that describe the culture, traditions, 
and socio-political structures of ancient civilization. 
Integrate and analyze information to judge:
• Were the laws “just” by ancient standards?  13

• By contemporary standards?

7. Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or 
maps) with other information in print and 
digital texts.

8. Distinguish among fact, opinion, and 
reasoned judgment in a text.

9. Analyze the relationship between a pri-
mary and secondary source on the same 
topic.

7. Integrate quantitative or technical 
analysis (e.g., charts, research data) with 
qualitative analysis in print or digital text.

8. Assess the extent to which the reason-
ing and evidence in a text support the 
author’s claims.

9. Compare and contrast treatments of the 
same topic in several primary and sec-
ondary sources.

7. Integrate and evaluate multiple sources of 
information presented in diverse formats and 
media (e.g., visually, quantitatively, as well 
as in words) in order to address a question or 
solve a problem.

8. Evaluate an author’s premises, claims, and 
evidence by corroborating or challenging 
them with other information.

9. Integrate information from diverse sources, 
both primary and secondary, into a coherent 
understanding of an idea or event, noting 
discrepancies among sources.
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Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Integration of Knowledge and Ideas (Cont.)

World History
Assess different versions of the story of the 
legendary Roman hero Aeneas by comparing and 
contrasting the premises, claims, perspectives of 
each source to develop a coherent understanding of 
the use of myths and fables to convey ideas:
• What are the traits of character revealed in each 

story?
• Why did the Emperor Augustus encourage authors 

to write myths and fables that celebrated Roman 
virtues?

• Evaluate, take, and defend a position on the 
importance of stories about heroes and heroines 
in today’s world.14

United States History
Compare and contrast the basic ideas expressed in the 
Magna Carta, English Bill of Rights, and the Mayfl ower 
Compact. Examine and integrate other sources of 
information that describe the culture, traditions, and 
socio-political structures of English and colonial 
societies during the respective time periods to assess:
• To what extent do these documents place limits on 

government? 15

• How did they infl uence the role and responsibility 
of government as defi ned by the Framers?

Evaluate President Woodrow Wilson’s Fourteen 
Points and other sources of information about the 
time period to explain how the principle of self-
determination of people became a rallying point for 
ethnic minorities in European empires and colonized 
peoples in Africa and Asia.16

Integrate and evaluate quantitative and qualitative 
data, visuals, fi rst-hand accounts and secondary 
sources about the internment of Japanese Ameri-
cans during World War II. Develop a coherent under-
standing of this event, noting discrepancies among 
the various source materials to explain their perspec-
tive on the constitutionality of the relocation.17

Range of Reading and Level of Text Complexity
10. By the end of grade 8, read and com-

prehend history/social studies texts in 
the grades 6–8 text complexity band 
independently and profi ciently.

10. By the end of grade 10, read and 
comprehend history/social studies texts 
in the grades 9–10 text complexity band 
independently and profi ciently.

10. By the end of grade 12, read and compre-
hend history/social studies texts in the grades 
11–12 text complexity band independently 
and profi ciently.
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 Writing Standards for Literacy in History/Social Studies, Science, and

Technical Subjects 6-12
The standards below begin at grade 6; standards for K–5 writing in history/social studies, science, and technical subjects are integrated into 
the K–5 Writing Standards. The CCR anchor standards and high school standards in literacy work in tandem to defi ne college and career 
readiness expectations—the former providing broad standards, the latter providing additional specifi city.

Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Text Types and Purposes

Select discipline-specifi c topics relating to 
governance, rights, and the participation of citizens 
in various historic cultures and eras.

Ancient Civilization examples:
• Did Hammurabi’s Code of Law establish a code 

that was “just”?
• Was Athenian democracy really democratic?

World History examples:
• How did the scientifi c method advance democratic 

ideas?
• How did the Renaissance and Reformation 

contribute to the expansion of individual rights?
• Compare and contrast the political institutions in 

medieval Japan with those of medieval Europe.18

1. Write arguments focused on discipline-
specifi c content.
a. Introduce claim(s) about a topic or 

issue, acknowledge and distinguish the 
claim(s) from alternate or opposing 
claims, and organize the reasons and 
evidence logically.

b. Support claim(s) with logical reason-
ing and relevant, accurate data and 
evidence that demonstrate an under-
standing of the topic or text, using 
credible sources.

c. Use words, phrases, and clauses to cre-
ate cohesion and clarify the relation-
ships among claim(s), counterclaims, 
reasons, and evidence.

d. Establish and maintain a formal style.
e. Provide a concluding statement or sec-

tion that follows from and supports the 
argument presented.

1. Write arguments focused on discipline-
specifi c content.
a. Introduce precise claim(s), distinguish 

the claim(s) from alternate or opposing 
claims, and create an organization that 
establishes clear relationships among 
the claim(s), counterclaims, reasons, 
and evidence.

b. Develop claim(s) and counterclaims 
fairly, supplying data and evidence for 
each while pointing out the strengths 
and limitations of both claim(s) and 
counterclaims in a discipline-appropri-
ate form and in a manner that antici-
pates the audience’s knowledge level 
and concerns.

c. Use words, phrases, and clauses to link 
the major sections of the text, create 
cohesion, and clarify the relationships 
between claim(s) and reasons, between 
reasons and evidence, and between 
claim(s) and counterclaims.

d. Establish and maintain a formal style 
and objective tone while attending 
to the norms and conventions of the 
discipline in which they are writing.

e. Provide a concluding statement or sec-
tion that follows from or supports the 
argument presented.

1. Write arguments focused on discipline-spe-
cifi c content.
a. Introduce precise, knowledgeable 

claim(s), establish the signifi cance of the 
claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create 
an organization that logically sequences 
the claim(s), counterclaims, reasons, and 
evidence.

b. Develop claim(s) and counterclaims 
fairly and thoroughly, supplying the most 
relevant data and evidence for each while 
pointing out the strengths and limitations 
of both claim(s) and counterclaims in a 
discipline-appropriate form that an-
ticipates the audience’s knowledge level, 
concerns, values, and possible biases.

c. Use words, phrases, and clauses as well 
as varied syntax to link the major sections 
of the text, create cohesion, and clarify 
the relationships between claim(s) and 
reasons, between reasons and evidence, 
and between claim(s) and counterclaims.

d. Establish and maintain a formal style 
and objective tone while attending to the 
norms and conventions of the discipline in 
which they are writing.

e. Provide a concluding statement or section 
that follows from or supports the argu-
ment presented.
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Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Text Types and Purposes (Cont.)

United States History examples:
• How did the American Revolution infl uence the 

development of democracies?
• How did the United States Constitution expand 

national power?
• What were the arguments for and against the 

inclusion of a Bill of Rights in the Constitution? 
Explain why they have or have not proven to be 
signifi cant in American history.

• What might have happened if the Constitution had 
not been ratifi ed.19

• To what extent did the Civil War Amendments 
change America?

• What factors contributed to the rise of totalitarian 
governments after World War I?

• How did colonialism and the end of colonialism 
spur the development of constitutional 
democracies?

• How did expanded enfranchisement in the late 
19th, early 20th century America impact socio-
political-economic structures?

• How has justice been improved or not improved 
as a result of landmark cases of the United States 
Supreme Court that expanded due process rights 
of criminal defendants.

• Explain the meaning of judicial independence and 
its relation to the election or retention of judges 
and justices.

• Do modern judicial campaigns improve or impede 
the role of the judiciary in our constitutional 
scheme of government?

2. Write informative/explanatory texts, in-
cluding the narration of historical events, 
scientifi c procedures/experiments, or 
technical processes.
a. Introduce a topic clearly, preview-

ing what is to follow; organize ideas, 
concepts, and information into broader 
categories as appropriate to achiev-
ing purpose; include formatting (e.g., 
headings), graphics (e.g., charts, 
tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant, well-
chosen facts, defi nitions, concrete 
details, quotations, or other informa-
tion and examples.

c. Use appropriate and varied transitions 
to create cohesion and clarify the rela-
tionships betweeen ideas and concepts.

d. Use precise language and domain-
specifi c vocabulary to inform about or 
explain the topic.

e. Establish and maintain a formal style 
and objective tone.

f. Provide a concluding statement or sec-
tion that follows from and supports the 
information or explanation presented.

3. (See note; not applicable as a separate 
requirement)

2. Write informative/explanatory texts, in-
cluding the narration of historical events, 
scientifi c procedures/experiments, or 
technical processes.
a. Introduce a topic and organize ideas, 

concepts, and information to make 
important connections and distinctions; 
include formatting (e.g., headings), 
graphics (e.g., fi gures, tables), and 
multimedia when useful to aiding 
comprehension.

b. Develop the topic with well-chosen, 
relevant, and suffi cient facts, ex-
tended defi nitions, concrete details, 
quotations, or other information and 
examples appropriate to the audience’s 
knowledge of the topic.

c. Use varied transitions and sentence struc-
tures to link the major sections of the 
text, create cohesion, and clarify the rela-
tionships between ideas and concepts.

d. Use precise language and domain-
specifi c vocabulary to manage the 
complexity of the topic and convey a 
style appropriate to the discipline and 
context as well as to the expertise of 
likely readers.

e. Establish and maintain a formal style 
and objective tone while attending 
to the norms and conventions of the 
discipline in which they are writing.

f. Provide a concluding statement or sec-
tion that follows from and supports the 
information or explanation presented 
(e.g., articulating implications or the 
signifi cance of the topic).

3. (See note; not applicable as a separate 
requirement)

2. Write informative/explanatory texts, includ-
ing the narration of historical events, scien-
tifi c procedures/ experiments, or technical 
processes.
a. Introduce a topic and organize complex 

ideas, concepts, and information so that 
each new element builds on that which 
precedes it to create a unifi ed whole; 
include formatting (e.g., headings), graph-
ics (e.g., fi gures, tables), and multimedia 
when useful to aiding comprehension.

b. Develop the topic thoroughly by selecting 
the most signifi cant and relevant facts, ex-
tended defi nitions, concrete details, quota-
tions, or other information and examples 
appropriate to the audience’s knowledge 
of the topic.

c. Use varied transitions and sentence 
structures to link the major sections of 
the text, create cohesion, and clarify the 
relationships between complex ideas and 
concepts.

d. Use precise language, domain-specifi c 
vocabulary and techniques such as meta-
phor, simile, and analogy to manage the 
complexity of the topic; convey a knowl-
edgeable stance in a style that responds to 
the discipline and context as well as to the 
expertise of likely readers.

e. Provide a concluding statement or sec-
tion that follows from and supports the 
information or explanation provided (e.g., 
articulating implications or the signifi -
cance of the topic).

3. (See note; not applicable as a separate re-
quirement)

Note: Students’ narrative skills continue to grow in these grades. The Standards require that students be able to incorporate narrative elements effec-
tively into arguments and informative/explanatory texts. In history/social studies, students must be able to incorporate narrative accounts into their 
analyses of individuals or events of historical import. In science and technical subjects, students must be able to write precise enough descriptions of 
the step-by-step procedures they use in their investigations or technical work that others can replicate them and (possibly) reach the same results.
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Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Production and Distribution of Writing

Continue to guide the production and distribution 
of the writing project described above to meet the 
standards described in the adjacent columns.

4. Produce clear and coherent writing in 
which the development, organization, and 
style are appropriate to task, purpose, and 
audience.

5. With some guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revis-
ing, editing, rewriting, or trying a new 
approach, focusing on how well purpose 
and audience have been addressed.

6. Use technology, including the Internet, to 
produce and publish writing and present 
the relationships between information 
and ideas clearly and effi ciently.

4. Produce clear and coherent writing in 
which the development, organization, and 
style are appropriate to task, purpose, and 
audience.

5. Develop and strengthen writing as needed 
by planning, revising, editing, rewriting, 
or trying a new approach, focusing on 
addressing what is most signifi cant for a 
specifi c purpose and audience.

6. Use technology, including the Internet, to 
produce, publish, and update individual 
or shared writing products, taking advan-
tage of technology’s capacity to link to 
other information fl exibly and dynami-
cally.

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience.

5. Develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or 
trying a new approach, focusing on address-
ing what is most signifi cant for a specifi c 
purpose and audience.

6. Use technology, including the Internet, to 
produce, publish, and update individual or 
shared writing products in response to ongo-
ing feedback, including new arguments or 
information.

Research to Build and Present Knowledge

7. Conduct short research projects to answer 
a question (including a self-generated 
question), drawing on several sources 
and generating additional related, focused 
questions that allow for multiple avenues 
of exploration.

8. Gather relevant information from mul-
tiple print and digital sources (primary 
and secondary), using search terms 
effectively; assess the credibility and 
accuracy of each source; and quote or 
paraphrase the data and conclusions of 
others while avoiding plagiarism and fol-
lowing a standard format for citation.

9. Draw evidence from informational 
texts to support analysis, refl ection, and 
research.

7. Conduct short as well as more sustained 
research projects to answer a question 
(including a self-generated question) or 
solve a problem; narrow or broaden the 
inquiry when appropriate; synthesize 
multiple sources on the subject, dem-
onstrating understanding of the subject 
under investigation.

8. Gather relevant information from 
multiple authoritative print and digital 
sources (primary and secondary), using 
advanced searches effectively; assess the 
usefulness of each source in answering 
the research question; integrate informa-
tion into the text selectively to maintain 
the fl ow of ideas, avoiding plagiarism and 
following a standard format for citation.

9. Draw evidence from informational 
texts to support analysis, refl ection, and 
research.

7. Conduct short as well as more sustained 
research projects to answer a question (in-
cluding a self-generated question) or solve 
a problem; narrow or broaden the inquiry 
when appropriate; synthesize multiple 
sources on the subject, demonstrating under-
standing of the subject under investigation.

8. Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
strengths and limitations of each source 
in terms of the specifi c task, purpose, and 
audience; integrate information into the text 
selectively to maintain the fl ow of ideas, 
avoiding plagiarism and overreliance on any 
one source and following a standard format 
for citation.

9. Draw evidence from informational texts to 
support analysis, refl ection, and research.
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Civic Education Connections: Grades 6-8 Students: Grades 9-10 Students: Grades 11-12 Students:
Range of Writing
10. Write routinely over extended time 

frames (time for refl ection and revision) 
and shorter time frames (a single sitting 
or a day or two) for a range of discipline-
specifi c tasks, purposes, and audiences.

10. Write routinely over extended time 
frames (time for refl ection and revision) 
and shorter time frames (a single sitting 
or a day or two) for a range of discipline-
specifi c tasks, purposes, and audiences.

10. Write routinely over extended time frames 
(time for refl ection and revision) and shorter 
time frames (a single sitting or a day or 
two) for arrange of discipline-specifi c tasks, 
purposes, and audiences.
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lessons on law and justice in Sumer and Babylon, the Code of Hammurabi and other ancient codes of law, and a comparison.

Grades 9-12
Active Citizenship Today: Field Guide. Close Up Foundation and Constitutional Rights Foundation, 1999. This guide helps students and teachers identify and 
analyze local issues and design and implement civic action projects.

Alonso, Karen. Korematsu v. United States: Japanese American Internment Camps. Enslow, 1998. The book profi les the case of Fred Korematsu, who 
sought compensation from the American government for the time he spent in an internment camp during World War II.

American Legacy: The United States Constitution and Other Essential Documents of American Democracy. Center for Civic Education, 1997. This booklet 
features the texts of many American political documents; there is no commentary.

Bahmueller, Charles (editor). Civitas. Center for Civic Education, 1991. This framework for civic education includes a short outline of key Enlightenment 
ideas and historical and contemporary perspectives on religion and public life.

Bartholomew, Paul C., and Joseph F. Menez. Summaries of Leading Cases on the Constitution. Rowman & Littefi eld, 1990. This resource provides clear and 
concise summaries of landmark Supreme Court cases.

California Department of Education. Model Curriculum for Human Rights and Genocide. California Department of Education, 1987. This teacher’s guide, 
aligned with the History-Social Science Framework, contains a model for developing lessons on human rights issues and recommended curriculum 
resources.

California Department of Education. Principles of American Democracy. California Department of Education, 1994. This course model supports the California 
History-Social Science Framework. Unit VI provides a culminating activity based on active civic participation to address a local, state, or national issue.

California Department of Education. World History, Culture, and Geography: The Modern World. California Department of Education, 1995. This “course 
model” provides an extensive annotated list of resources on the totalitarian regimes of Nazi Germany and Stalinist Russia.

Challenge of Diversity. Constitutional Rights Foundation, 1999. This resource has information about the history of American diversity accompanied by 
teacher support materials. Page 33 describes the SCOPE strategy referenced in the sample classroom applications.
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Challenge of Governance. Constitutional Rights Foundation, 2001. This supplemental text of readings and interactive activities supports civics instruction 
and critical thinking skills. The text is linked to national standards. Foundations of Freedom. Constitutional Rights Foundation, 1991. This text provides 
student readings and interactive activities on a variety of civic education topics. Lesson 2, “Constitutional Limitations on Government,” specifi cally addresses 
California Standard 12.4. The text and critical thinking activities are linked to the National Standards for Civics and Government. Chapter 4, “New Order of 
the Ages,” describes how the body of the Constitution was designed to limit the powers of the government. Chapter 5, “The Bill of Rights,” examines James 
Madison’s work in the First Congress to secure a bill of rights and features an activity on judicial review.

Challenge of Governance. Constitutional Rights Foundation, 2001. A supplemental text of readings and interactive activities supports civics instruction 
and critical thinking skills. Lesson 8 focuses on state and local government. Chapters 13 and 14 explore American foreign policy and global realities of the 
modern world. The text is linked to national standards.

City Works. Constitutional Rights Foundation, 2001. This supplement aligns the study of local government to a standard government course emphasizing 
issues of federalism, public policy analysis, and civic action projects.

Criminal Justice in America. Constitutional Rights Foundation, 2000. This book focuses on the legal, constitutional, and political awareness of criminal law, 
procedures, and public policy issues.

Croddy, Marshall, and Coral Suter. Of Codes and Crowns. Constitutional Rights Foundation, 1992. Unit Three, “Blood Feuds: Making Rules Work” traces the 
development of law in ancient Greece.

CRF Mock Trial Series. Constitutional Rights Foundation. Each mock trial packet includes a hypothetical case, witness statements, legal authorities, trial 
instructions, and procedural guidelines. It also includes a pretrial motion, designed to deepen student understanding of constitutional issues related to 
criminal trials.

De Jonge, Alex. Stalin and the Shaping of the Soviet Union. William Morrow and Company, 1986. This is a full-length biography of Josef Stalin.

Democracy in Action. Arsalyn Program of the Ludwick Family Foundation. Curriculum contains lessons discussing a broad range of topics of interest to 
students who will soon be eligible to vote.  Students are provided an opportunity to discuss the different political ideologies in the American political system, 
read about the electoral college, and debate the quality of current election systems.  As with all Democracy in Action booklets, the high school curriculum 
contains step by step guidelines describing how you can run a simulation election on your campus.www.arsalyn.org.

Foundations of Democracy: Authority, Privacy, Responsibility, and Justice. Center for Civic Education, 1995. Unit Four, “What should be the scope and limits 
of authority?” includes several lessons that explore the scope and limit of authority and the usurpation of power by unlimited government systems. Chapter 
4, “New order of the ages,” describes how the body of the Constitution was designed to limit the powers of the government. Chapter 5, “The Bill of Rights,” 
examines James Madison’s work in the First Congress to secure a bill of rights and features an activity on judicial review.

Foundations of Freedom. Constitutional Rights Foundation, 1991. This illustrated text provides readings on the development of the Bill of Rights and the 
evolution of rights through U.S. history. A teacher’s guide includes interactive activities. This book also contains sections on court decisions affecting the Bill 
of Rights during World War II and the post-war period including an interactive moot court on issues of free expression, due process, and equal protection. 
Virtually every chapter includes an activity focusing on a landmark Supreme Court decision (e.g., Marbury v. Madison, Yick Wo v. Hopkins, Gitlow v. New 
York, Mapp v. Ohio).
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Fremon, David K. The Watergate Scandal. Enslow, 1997. The author explores the events surrounding the Watergate affair that began with the burglary of the 
Democratic Party headquarters.

Hall, Kermit L. (editor). The Oxford Companion to the Supreme Court of the United States. Oxford University Press, 1992. This desk reference to Supreme 
Court decisions includes biographical sketches of justices from John Jay to William Rehnquist.

Haynes, Charles, and Oliver Thomas. Finding Common Ground: A Guide to Religious Liberty in Public Schools. This guide to the religion clauses of the First 
Amendment is recommended as a teacher resource.

Immigration Debate. Constitutional Rights Foundation, 2000. This overview of U.S. immigration policy includes interactive lessons on undocumented 
workers, California Proposition 187, and a moot court simulation.

“Innovations in Law.” Bill of Rights in Action. Constitutional Rights Foundation, Vol. 16, No. 4 (Fall 2000). The fi rst article examines the code of laws 
developed by the ancient Hebrews, which infl uenced Roman law, English law, and our own Declaration of Independence and Constitution. The second 
article explores Thomas Jefferson’s writing of the Declaration of Independence and the source of his ideas for this document.

Irons, Peter. The Courage of Their Convictions: Sixteen Americans Who Fought Their Way to the Supreme Court. Free Press, 1988. The author introduces 
16 Americans who took their cases through the court system to the U.S. Supreme Court from the 1930s to the 1980s.

Joseph, Joel D. Black Mondays: Worst Decisions of the Supreme Court. Zenith National Press, 1990. This resource examines approximately 20 decisions 
considered to have been the Court’s worst mistakes. Dred Scott v. Sandford, Plessy v. Ferguson, and Hirabayashi v. United States are among the cases 
included in the text.

Meyers, Madeleine. Forward Into Light: The Struggle for Woman’s Suffrage. Discovery Enterprises, 1994. A collection of journals, photographs, newspaper 
articles, poems, songs, essays, and political cartoons highlights the woman’s suffrage movement in the United States.

Monroe, Judy. The Nineteenth Amendment: Women’s Right to Vote. Enslow, 1998. This book traces the history of the women’s rights movement in th United 
States, which culminated in 1920 with the passage of the constitutional amendment giving women the right to vote.

Nash, Carol. The Fight for Women’s Right to Vote. Enslow, 1998. This book discusses the people and events connected to the struggle to achieve women’s 
rights from its origins in the mid-1800s through the ratifi cation of the Nineteenth Amendment to the Constitution.

Nixon, Richard M. Seize the Moment: America’s Challenges in a One Superpower World. Simon & Schuster, 1992. Former President Nixon explores the 
foreign policy challenges facing the United States.

Orwell, George. 1984. Knopf, 1992. This classic novel, written in the 1950s, explores a future totalitarian society.

Patrick, John. The Supreme Court of the United States: A Student Companion. Oxford University Press, 2000. This research book includes 100 landmark 
Supreme Court cases and outlines some of the major issues facing the Court today. In addition, the text includes a defi nition of basic legal terms and 
phrases.
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Principles of American Democracy. California Department of Education, 1994. Unit V of this California course model for American Government provides 
a sample lesson on dictatorships and human rights violations associated with these autocratic regimes. The course model includes extensive resources 
thatmay be used to develop lessons on comparative political systems.

Ravitch, Diane, and Abigail Thernstrom (editors). The Democracy Reader: Classic and Modern Speeches, Essays, Poems, Declarations, and Documents on 
Freedom and Human Rights Worldwide. HarperCollins, 1992. An appeal to Deng Xiaoping, the May 19 Petition of the Student Democratic Movement, and 
poems from Tiananmen Square are among the short readings included in this collection. Vaclav Havel’s “Power of the Powerless” essay on the responsibility 
each person shares for perpetuating dictatorship by daily compliance with the regime and Lech Walesa’s Nobel Peace Prize lecture are among the short 
readings included in this collection of primary sources.

Revel, Jean-Francois. How Democracies Perish. Harper & Row, 1985. This provocative book by a celebrated French intellectual explores the threats to 
democracies in the modern world.

Rhodehamel, John. Letters of Liberty: A Documentary History of the U.S. Constitution. Constitutional Rights Foundation, 1987. This collection of documents 
and commentaries describes the evolutionary development and milestones in the creation of the U.S. Constitution. A teacher guide includes interactive 
activities.

Rhodehamel, John H., Stephen F. Rohde, and Paul Von Blum. Foundations of Freedom. Constitutional Rights Foundation, 1991. The fi rst chapter, “Origins,” 
is a short narrative history of the development of individual rights in English law from the Magna Carta to the Glorious Revolution of 1689.

Rhodehamel, John H. Letters of Liberty: A Documentary History of the U.S. Constitution. Constitutional Rights Foundation, 1997. This collection of seminal 
documents in American constitutional history includes brief narratives that place the primary sources in historical context. The teacher’s guide provides 
directed discussion and activities for evaluating both the primary and secondary materials.

Rohr, Janelle (editor). Eastern Europe: Opposing Viewpoints. Greenhaven Press, 1990. This volume in the Opposing Viewpoints series examines the effects 
of the revolutions in Eastern Europe and the impact of German reunifi cation.

Shinew, Dawn, and John Fischer. Comparative Lessons for Democracy. Center for Civic Education and The Ohio State University, 1997. This is an 
international conceptual framework with examples from Eastern European nations.

Shirer, William. The Rise and Fall of the Third Reich. Simon and Schuster, 1960. This is a classic full-length history of Nazi Germany.

“The Suppression of Art in Nazi Germany.” Bill of Rights in Action. Constitutional Rights Foundation, Vol. 13, No. 2 (Spring 1997). This is an article on the 
Nazi government’s opposition to art it considered “degenerate.” Questions for discussion and an activity on government suppression of the arts are included. 
The article and recommended activity may also be found online at http://www.crf-usa.org/bria/bria13_2.html#nazi. The online version includes “hot links” to 
selected works of art that were outlawed by the Nazis.

The Challenge of Information. Constitutional Rights Foundation, 1998. This is an appraisal of the role of the media in society and in the political process and 
includes activities that explore various public policy issues related to freedom of the press.

The Immigration Debate. Constitutional Rights Foundation, 2000. This book contains a history of U.S. immigration policy and the laws that regulate it. The 
text includes an interactive activity on a modern immigration policy issue.
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We the People: Project Citizen (High School edition). Center for Civic Education and the National Conference of State Legislatures, 2004. Project Citizen 
provides an outline for addressing a public policy issue. Steps assist students in identifying an issue, gathering information, and developing a viable means 
of addressing the issue to promote change.

We the People: The Citizen and the Constitution, Level 3. Center for Civic Education, 1995. The fi rst unit of this text includes a set of nine lessons on the 
philosophical and historical foundations of the American political system, the fi rst three of which deal directly with their classical roots. Lesson 1, “What 
would life be like in a state of nature?” Lesson 2, “How does government secure natural rights?” Lesson 3, “What did the Founders learn about republican 
government from the ancient world?” Lesson 4, “How did modern ideas of individual rights develop?” and Lesson 5, “What were the British origins of 
American constitutionalism?” specifi cally address the philosophical foundations of American constitutional democracy. Lesson 7, “What basic ideas about 
rights and constitutional government did colonial Americans have?” Lesson 8, “Why did the American colonists want to free themselves from Britain?” 
Lessons 10–17, “How did the Framers create the Constitution?” provide student-friendly readings on the topics with discussion questions and teacher 
support material. Lesson 22, “How is power divided between federal and state government?” outlines the key ideas in the differences among unitary, 
confederate, and federal systems of government. Lesson 26, “How did the Civil Rights Movement use the Constitution to achieve its goals?” includes 
a discussion of Martin Luther King Jr.’s use of civil disobedience and includes his Letter from Birmingham City Jail in the reference section. Lesson 27, 
“How has the right to vote expanded since the adoption of the Constitution?” is a clear and concise lesson examining amendments that expanded voting 
rights. Lesson 28, “To what extent can the law correct injustice and other problems in American society?” explores issues relating to racial and gender 
discrimination and affi rmative action. Lesson 29 examines the question “Why does the First Amendment limit the government’s power over religion?” Lesson 
35, “What does it mean to be a U.S. citizen?” and Lesson 36, “How do we use our citizenship?” are directly related to civic participation. Lesson 38 in Unit VI 
examines the historical and contemporary impact of American constitutionalism on other countries. Lesson 39, “What are some constitutional issues facing 
United States citizens in the nation’s third century?” explores how changes in our society have raised new political issues.

“When Roman Law Ruled the Western World.” Bill of Rights in Action. Constitutional Rights Foundation, Vol. 17, No. 4 (Fall 2001). The article examines 
Roman law, which helped hold the empire together and is the basis for many modern law codes. Suggestions for writing and a student activity are included.
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